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DESCRIPTION OF THE CONCEPTUAL FRAMEWORK

The Education Department has summarized its conceptual framework with the following theme:

“Effective Leaders in the Jesuit Tradition”

Creighton University, as a Jesuit institution, promotes excellence and the pursuit of truth.  There is an intent to educate the whole person and to promote justice.  In addition, Creighton describes her purposes as contributing to the betterment of society and providing ethical perspectives for dealing with issues in an increasingly complex world.  It is the unit’s belief that these ideals direct the development of leadership as a means of advocating for and changing communities.  Teachers, as leaders first in their classrooms, must be advocates and change agents.  Achievement of this endeavor depends upon the acquisition of appropriate knowledge, skills, dispositions, and charisms, reflective decision making, service to diverse local and global communities.  Effective, authentic assessment activities insure that these are achieved.  

The unit’s conceptual framework, first conceived in 1995, articulates the professional education curriculum, design, delivery, and assessment that occurs at Creighton University.  The unit’s review and revision of the conceptual framework has continued since that time.  In 2000, the unit’s members renewed efforts to integrate charisms, technology, and authentic assessment practices across all programs.  

The philosophy underlying the conceptual framework is constructivist, for unit members believe that the learning process is dynamic, rather than passive.  Each learner must actively be engaged, build or “construct” meaning based on prior knowledge, skills, and dispositions.  Following a constructivist philosophy, unit members share the view that education should be designed to create a sense of self-awareness, since self-awareness is the first step toward becoming a reflective practitioner.  This reflective process places the candidate in a position of observing, reflecting, and making critical, reflective decisions (Eby, 1997) in order to solve problems.  This would then imply that training programs, in order to be appropriately designed, must be developmental in nature and sequenced in a manner that will allow candidates to acquire knowledge, skills, dispositions (Morrison, 2000) and charisms.  In addition, these experiences should be fostered through campus classroom and P-12 experiences.  True to this premise, the unit has had partnerships with several metropolitan schools since 1997:  Sacred Heart Grade School, St. Cecilia’s Grade School, All Saints Grade School, Lothrop Academy, Jackson Academy, and South High School.   

Constructivism also offers an alternative to a behaviorist’s approach to student learning.  The philosophy recognizes the social setting of classrooms and schools where a student’s thoughts, actions, and construction of knowledge is influenced by other learners and social activity of the setting.  Students become actively engaged in the learning process and develop critical thinking and problem solving skills within their learning community – the classroom.  Of course, this means that teacher education candidates must be observant and resourceful in utilizing the community developed in the classroom.

Essential to effective leaders are knowledge and skills in pedagogy, diversity, and technology.  Working from a framework that emphasizes reflective decision making, candidates learn pedagogical strategies and best practices in the methods classes of respective programs.  The unit’s commitment to prepare candidates to serve diverse local and global communities began with the recognition that the population is changing and candidates often do not resemble the students in their classrooms (Sadker & Sadker, 2003; Ryan & Cooper, 2000; Morrison, 2000).  This has culminated in the belief that an understanding of multicultural education and its importance to national unity should be advocated (Banks & Banks, 2000; Gollnick & Chinn, 1986).  True to this belief is the endeavor that field experiences should provide opportunities for candidates to work with diverse students (ethnic, socioeconomic, religious, etc.) in diverse settings (urban, suburban, public, and private).

With rapid changes in technology for teaching, learning, and general cultural survival, it is vital that candidates have knowledge and skills for its use as well as valuing the place of technology in schooling and society.  Candidates should understand technology’s impact on student learning; its use as a cognitive or communication tool, as a means of facilitating instruction, and as a way of assisting special needs students (Morrison, 2000).  The role of the teacher is that of a facilitator and guide.  Several issues that concern the unit, although not different from society in general, are suitable infrastructure, rising maintenance costs, technology education of supervising on-site teachers, and equity.

Although difficult to delineate into discrete components, the conceptual framework is comprised of three interconnected circles: Knowledge, Skills, Dispositions, and Charisms; Reflective Decision Making; and Service to Diverse Local and Global Communities.  Assessment lies at the center of the model to indicate the unit’s commitment to ongoing evaluation of candidate growth, student learning, and program effectiveness.      

Knowledge, Skills, Dispositions, Charisms

The programs within the Education Department are based upon constructivist philosophy in which effective leaders “construct” learning and understanding from previous knowledge, skills, dispositions, charisms and experiences.  These effective leaders acquire knowledge and skills in content and pedagogy (including professional orientation) while facilitating learning for all students.  This accomplishment illustrates their attainment of professional dispositions and Ignatian charisms: cura personalis, magis, men and women for and with others, and contemplation in action.  Cura personalis refers to a personal care of the whole individual – caring relationships.  Magis means – “the more” – striving toward excellence.  Men and women for and with others specifies service – building community and all inclusive classrooms.  Contemplation in action indicates a faith-based process of reflection and prayerful moral and ethical decision making that moves one to action.  Teacher education candidates complete this process developmentally by participating first in foundational courses, then methods courses integrated with technology, and finally, application and specialization courses.     

Initial preparation programs within the unit have identified and aligned dispositions associated with INTASC standards.  Advanced preparation programs have reviewed their respective professional standards and those identified by the state and institution for inclusion within their programs.  All preparation programs within the Education Department have adopted four “charisms” as foundational to the set of dispositions identified within our conceptual framework.  

Charisms, drawn from Ignatian core values, are defined as special gifts of the Holy Spirit, or God-given graces, which characterize a person or group and are used to contribute to the common good and glorify God in the Church and world (reference).  There are several ways to envision charisms.  They can be viewed as faith-based core values; individual or group gifts freely given by God to be used for the good of others, not for personal good; found in the Church and the secular world; and used as a means to glorify God.  The charisms adopted by the Education Department are based on an Ignatian vision and Jesuit Educational Tradition.  The charisms selected for inclusion within the curriculum and educational experiences are: Cura Personalis, Magis, Men and Women for and with Others, and Contemplation in Action.   

CURA PERSONALIS refers to personal concern for the individual.  Education takes place within the context of caring relationships – relationships between students and teachers, teachers and parents, families and professional school communities.  Students are instilled with an “Ethic of Care” which promotes human dignity, individual differences, and personal relationships.  Personal concern for the individual can be related to the desire to educate the whole person – intellectually, socially, emotionally, physically, and spiritually/ethically/morally.  In the public school setting, this may be referred to as character education (for which the state of Nebraska has just adopted curricular guidelines) or in the Catholic or private school setting as spiritual formation.  In addition, education of the whole person focuses on finding God or the sacred in all things.  As St. Irenaeus stated, “The glory of God is the human person fully alive.”  

MAGIS is the term that St. Ignatius and the Jesuit Order uses for seeking “the more” or the greater good.  Magis can be demonstrated in many ways: striving toward excellence, developing high expectations and standards, fulfilling one’s potential by developing gifts and talents, focusing on continuous school improvement and professional development.  The purpose behind this striving would be to serve God and do all things – Ad Majorem Dei Gloriam – for the “greater glory of God”.

MEN AND WOMEN FOR AND WITH OTHERS offers a means by which one can share his/her gifts for the benefits of others.  It promotes the building of inclusive classroom and school communities where equality, equity, human rights and responsibilities, and human dignity are fostered.  Men and women for and with others also leads to service-learning activities and the promotion of social justice within education and society.     

CONTEMPLATION IN ACTION promotes reflection and ethical decision making.  It fosters the process of examining one’s life – personal and professional – and advocates mindfulness as opposed to mindlessness.  Discernment – a faith-based process of decision making that is prayerful and includes the moral and ethical dimension – leads to an action orientation advocated by the Creighton University Education Department in building Effective Leaders in the Jesuit Tradition.

Reflective Decision Making

The reflective decision making process of the effective leader is initially developed through strengthening of critical thinking and problem solving skills.  Effective leaders realize that this is a dynamic, continual process that draws upon research and practical application within the educational setting.  Of value to this process are the identification, diagnosis, and interpretation of P-12 student strengths, weaknesses, and educational needs.  The effective leader utilizes reflective decision making to evaluate his/her own teaching, actions and consequences, and develops his/her own plan for improvement.  In addition, effective leaders are reflective of charisms in program.

Service to Diverse Local and Global Communities

The effective leader in the Jesuit tradition demonstrates a commitment to service.  It is within field experiences that these effective leaders are exposed to classroom settings in which they come to appreciate diversity and inclusion.  The programs within the unit strongly encourage and make accommodations for these opportunities, so that teacher education candidates recognize the plurality of society, interact within that pluralistic society, and become nurturing, effective leaders within those settings.

Teacher education candidates are exposed to workshops and seminars on issues of diversity.  The unit’s participation in the Nebraska Partnership for Quality Teacher Education Grant (NPQTE) provided opportunities for candidates to review materials that demonstrated inclusion and brought candidates together with diverse students in service-learning activities.  These experiences combined with the many opportunities for service on campus and within the unit prepare candidates to become “Leaders in the Jesuit Tradition.”
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PREFACE TO THE HANDBOOK

The purpose of this handbook is to provide students with information about the programs in counseling and about policies and procedures used in the Education Department.  Graduate programs in counseling are housed within the Education Department, and program faculty members are faculty in Education.  This handbook provides only a portion of the information necessary for success in your graduate studies.  An understanding of the Graduate School Bulletin and regular consultation with faculty advisors are essential elements for successful completion of a program in counseling.  Please note that the University retains the right to make program changes at any time.

CREIGHTON UNIVERSITY MISSION STATEMENT

Creighton is a Catholic and Jesuit comprehensive university committed to excellence in its selected undergraduate, graduate and professional programs.

As Catholic, Creighton is dedicated to the pursuit of truth in all its forms and is guided by the living tradition of the Catholic Church.

As Jesuit, Creighton participates in the tradition of the Society of Jesus which provides an integrating vision of the world that arises out of a knowledge and love of Jesus Christ.

As comprehensive, Creighton’s education embraces several colleges and professional schools and is directed to the intellectual, social, spiritual, physical and recreational aspects of students’ lives and to the promotion of justice.

Creighton exists for students and learning.  Members of the Creighton community are challenged to reflect on transcendent values, including their relationship with God, in an atmosphere of freedom of inquiry, belief and religious worship.  Service to others, the importance of family life, the inalienable worth of each individual and appreciation of ethnic and cultural diversity are core values of Creighton.

Creighton faculty members conduct research to enhance teaching, to contribute to the betterment of society, and to discover knowledge.  Faculty and staff stimulate critical and creative thinking and provide ethical perspectives for dealing with an increasingly complex world.

EDUCATION DEPARTMENT MISSION
The mission of Creighton University’s Education Department is to empower undergraduate and graduate students to become effective, caring teachers, school administrators, and counselors who desire to work with students and families in schools and agencies.

True to the Jesuit tradition of preparing teachers in education, the department focuses on developing critical thinking, reflective decision-making, and service orientation to promote the general welfare of individuals in the local and global communities.  Through collaborative planning and research, the department pursues a future in which educational institutions become communities of inspired leaders.

Creighton’s pre-service education students participate in a liberal arts and a professional studies program.  The liberal arts provide a broad knowledge base, establish values, and instill an appreciation of cultures.  The professional studies programs develop competence, wisdom, and compassion.

Guided by the desire for excellence, the department has a commitment to continuous examination of the curriculum and a commitment to exemplifying the best methodologies for preparing professionals for positions of leadership in the educational community.

1.0 PROGRAM PHILOSOPHY AND ADMINISTRATIVE INFORMATION

1.1  
Philosophy
The graduate program in Counselor Education at Creighton is housed in the Education Department.  The program leads to a master of science degree which requires a minimum of 42 semester hours (for persons admitted after July 31, 2005) of coursework.  The program currently is accredited by the North Central Association and the National Council for the Accreditation of Teacher Education.  The counselor education program is organized on the assumption that an effective counselor must be a personally adequate individual who has a cognitive understanding of people and of counseling theory.  In addition to intellectual understanding, the counselor must continually develop proficiencies and competence in specific skills germane to the helping relationship.  It is important for students beginning this program to understand that throughout their studies they are expected to further their maturity in all three areas - personal growth (attitude), cognitive understanding (knowledge), and technical competence (skills).
Counselor Education at Creighton is designed to meet the needs, at the master’s level, of those interested in various counseling roles, student development, and student affairs.  As such, the program is divided into areas of specialization with each designed to develop the initial competencies demanded of an individual embarking on a career in one of these areas.  These individuals usually are employed by school systems, employment services, and colleges or community agencies. To be employed in a school system, a counselor must be certified by a state department of education.  In many states, counselor certification demands a teaching certificate and evidence of at least two years of successive teaching experience.  It also should be noted that potential employers frequently impose additional requirements above those needed for certification, e.g., teaching experience within that system.  

NOTE:  Students desiring to receive an endorsement in school counseling from the state of Nebraska upon completion of their program must have taken and satisfactorily passed the Pre-Professional Skills Test (PPST), completed an approved human relations course and a special education course, and attest to appropriate mental capacity and to no criminal history.
If a student desires to be certified to function as a counselor in an elementary or a secondary school, entrance into the counselor education program requires a teaching certificate.  The student’s undergraduate program must include at least two of these courses:  general psychology, educational psychology, tests and measurements, child psychology, or human growth and development.

If a student intends to seek employment in community agencies or student development services, entrance into the program normally requires twenty-four semester hours in the social and behavioral sciences.  Of these hours, twelve hours must be upper division.  It is also assumed that general psychology will have been taken as a prerequisite to the upper division work.  An evaluation of one’s undergraduate program will be made to determine eligibility for entrance into this program.  It must be understood that the completion of the community or student personnel services program will not lead to certification as a counselor in an elementary or secondary school.

Completion of the master of science in counseling will allow one to enter employment as a counselor in an agency or organization where continuing in-service supervision is provided.  We strictly adhere to the requirements within the counseling program and recommend that students pursue the necessary requirements mandated by the State of Nebraska and National Board of Certified Counselors (NBCC) regarding licensure and certification. It is unlawful and unethical to engage in the practice of mental health counseling and present oneself as a mental health counseling professional (while not pursuant) to the licensure and certification requirements established by the appropriate entities.

Persons who have a felony conviction or misdemeanor conviction involving abuse, neglect or sexual misconduct will not be admitted to the master’s program in counselor education.  All students applying to the program will be required to sign and affirm that they have not been found guilty or convicted of any felony or misdemeanor.  At the beginning of COU 540 – Introduction to Counseling: Professional Orientation and Ethics and prior to beginning the supervised internship experience, students will again be required to complete this procedure.
1.2 Goals
While not presently accredited by the Council for the Accreditation of Counseling and Related Educational Programs (CACREP), the Counselor Education Program at Creighton uses the eight common core areas outlined by CACREP to set program objectives and training experiences.  In addition, there are objectives that are unique to Creighton’s Counselor Education Program which speak to her mission and philosophy.

1. The graduate understands/practices/demonstrates professional orientation and ethical practice, as well as the organizational, political, and social structures in his/her identified specialty area.

2. The graduate understands relationships, issues and trends in a multicultural and diverse society related to such factors as culture, ethnicity, race,  nationality, age, gender, sexual orientation, mental and physical characteristics, education, family values, religious, and spiritual values, socioeconomic status and unique characteristics of individuals, couples, families, ethnic groups, and communities.

3. The graduate understands the nature and needs of individuals at all developmental levels.

4. The graduate understands career development and related life factors.

5. The graduate understands the counseling and consultation process and helping relationships.

6. The graduate understands group purpose, development, dynamics, counseling theories, group counseling methods and skills, and other group approaches.

7. The graduate understands individual and group approaches to assessment and evaluation.
8. The graduate understands research methods, statistical analysis, needs assessment, and program 

evaluation.

9. The graduate understands the ethics of professional counseling practice.

10. The graduate understands self and others as spiritual beings, as well as the Ignatian charisms.
A required portfolio comprehensive examination at the end of the degree program will focus on assessment of how well the student has mastered the preceding objectives.

1.3
Administration

1.3.1
Application Procedures
Basic to admission to the graduate program in counseling are the following:

Anyone seeking to enter the graduate program in counselor education and the Graduate School must have the following credentials submitted to the Graduate School Admissions:
A completed application includes:

· Application and application fee ( $40 non-refundable)

· 3 letters of recommendation, using forms from the Graduate School, documenting the student’s personal and academic appropriateness for graduate studies in the field of counseling

· Baccalaureate degree from an accredited college or university

· Official copies of transcripts from all post-secondary educational institutions attended documenting 3.0 or better with a concentration of at least 24 hours in social and/or behavioral sciences or an education degree

· Acceptable GRE scores

· A student will not be a degree candidate until satisfactory GRE scores are submitted  

· Notarized convictions and mental capacity statements
· Written Samples
Please send a resume and an essay on: “Why I want to be a Counselor,” addressing the following components:

· Describe what counseling means to you.

· Specify Personal and Professional Goals.

· Describe personal qualities you possess at this moment which would make you a good counselor.

· Use proper grammar, spelling and punctuation for this professionally written document.

· Interview 

· A member of the Counselor Education faculty will call you to set up an interview.  
· Please review the Admission Interview Standards for specifics (Appendix A)

Additional criteria related to school counseling program tracks:

· A valid teaching certificate, and

· Evidence of two years of successive elementary or secondary school teaching experience.*

*In order to be eligible for certification in elementary or secondary school counseling from the state of Nebraska, one must provide evidence of two years of successive employment from the same accredited or approved school district.

NOTE:  Students wishing to take courses within the Creighton counseling program for purposes of transferring credit to another program, must have:

· their advisor from their university’s program contact Creighton’s  Director of Counselor Education,

· discussed the desired courses with Creighton’s Director of Counselor Education and petitioned the Creighton faculty for approval, and 

·     received permission from the faculty of the Creighton Counselor Education Program to enroll in the class prior to the on-campus registration period for graduate students. Under no circumstances will individuals be allowed to take courses without prior consent of the faculty of the Counselor Education Program.

The admissions application packet will be supplied by the Dean of the Graduate School or the Director of Counselor Education upon request.  The deadline for completing one’s application and credentials file are May 1 for admission to the fall semester.  
The applicant for admission must assume the responsibility of requesting that the registrar of each institution previously attended  mail an official transcript of record directly to the Graduate School of Creighton University.  A transcript must be received from each institution attended, including any attended during summer sessions, regardless of whether or not the transcript of the last institution attended lists the record at other institutions and regardless of whether or not credit was received.  All documents, including credentials, conviction statements, and other materials become the property of Creighton University and are not returnable.

Students who are not degree candidates may take no more than ten program hours prior to being admitted to the Counselor Education program.
1.3.3
Student Responsibility and Academic Advising/Registration
Each graduate student is personally responsible for completing all requirements established for his/her degree by the University, the Graduate School, and the degree program.  It is the student’s responsibility to inform him/herself of these requirements.  A student’s advisor may not assume these responsibilities and may not substitute, waive or exempt the student from any established requirement or standard.  The University reserves the right to terminate the admission of any student who does not meet the standards acceptable to the University.

Each student is assigned an advisor at the time of acceptance.  Students are responsible for making contact with their advisor and developing a plan of study.  New students should contact their advisor to obtain a copy of the program description and to develop a proposed plan of study.

To maintain accurate records, it is necessary for students to notify their advisor, the Graduate School, and the University of any change of name, address, phone number, or place of employment.  Because officials of the counselor education program may desire to notify students after graduation regarding faculty-sponsored workshops, speakers, or for follow-up, it is helpful for students to maintain their files with current information.

1.3.4
Graduate School Policy on Academic Responsibility of Graduate Students
Rationale
All universities are concerned with the cultivation of specialized knowledge and the development of technical skills, and by introducing graduate and post-doctoral students to these disciplinary arts, they preserve, transmit and refine the current body of knowledge and lay claim to their definitions of academic excellence.  While research contributing to the advancement of a particular form of intellectual inquiry marks the completion of traditional graduate plans, the end goal of the plan lies in the achievement of certain ways of thinking.

Achievement of graduate educational goals lies in development of analytical independence and conceptual self-consciousness; in the stimulation of creative imagination and critical abilities; in adoption of disciplined thinking and commitment to personal honesty, intellectual integrity, analytical consideration of competing claims, and respect for the contributions of others to a common intellectual enterprise.  Creighton University has a reputation for developing people of high professional competence; our best graduates combine professional excellence with a healthy capacity to see technical problems in their larger contexts, and to combine imagination, intellect and action into forming a Christian wisdom that extends beyond mere convention.

Policy on Academic Honesty
In keeping with its mission, the University seeks to prepare its students to be knowledgeable, forthright, and honest.  It expects and requires academic honesty from all members of the University community.  Academic honesty includes adherence to guidelines established by the University, its Colleges and Schools and their faculties, its libraries and the computer center.

“Academic or academic-related misconduct” includes, but is not limited to, unauthorized collaboration or use of external information during examinations; plagiarizing or representing other’s ideas as one’s own; furnishing false academic information to the University; falsely obtaining, distributing, using or receiving test materials; falsifying academic records; falsifying clinical reports or otherwise endangering the well-being of clients involved in the teaching process; misusing academic resources; defacing or tampering with library materials; improperly altering or inducing another to improperly alter any academic record; or engaging in any conduct which is intended or reasonably likely to confer upon one’s self or another an unfair advantage or unfair benefit respecting an academic matter.

Further information regarding academic or academic-related misconduct, and disciplinary procedures and sanctions regarding such misconduct, may be obtained by consulting the current edition of the Creighton University Handbook for Students. However, students are advised that expulsion from the University is one of the sanctions which may be imposed for academic or academic-related misconduct.

The University reserves the right to modify, deviate from, or make exceptions to the foregoing or to the Handbook for Students at any time, and to apply any such modification, or make any such deviation or exception applicable to any student without regard to date of admission application or enrollment.

1.3.5
Academic Appeals and Petition

All appeals for removal of probation and appeals of academic suspension are heard by the Board of Graduate Studies.  Petitions for transfer of credit are acted upon by the Dean.  Petitions are filed in writing to the Dean through the major advisor or program director.  In unusual circumstances, appeal of ruling by the Dean may be brought directly to the Board by the student.  

Grade Appeals
The instructor has jurisdiction in determining grades; however , the student has the right to appeal a grade that the student believes to be in error.  The appeal process may involve the following steps (the issue may be resolved at any level):

1.  The student confers with the instructor involved.

2.  The student and the instructor (preferably together) confer with the chair of the department or the program director.

3.  When the foregoing steps do not resolve the issue, the student may initiate a formal written appeal to the Dean.  Normally, the Dean will forward such appeal to the appropriate committee for its review and recommendation.  A formal appeal should not be entered upon lightly by a student or lightly dismissed by an instructor.  A formal written grade appeal may be made no later than the sixth week of the following semester.  Under ordinary circumstances, the Graduate Board does not hear appeals of a passing grade.
1.3.6
Quality Requirements
It is expected that students in the Graduate School will do a higher quality of work than those in the undergraduate schools.  Since no degree is conferred in consequence of mere time fulfillment or credits gained, the student must show performance of a superior quality.

A minimum grade of “B” is required to earn graduate credit in 500-series (advanced undergraduate) courses; in courses numbered 600 and above, open exclusively to graduate students, the minimum satisfactory grade is “C.” It does not follow, however, that minimum satisfactory grades will qualify for a degree.  Graduate degrees will not be awarded to students who do not possess an overall average of “B” in the graduate program.  Furthermore, graduate students are allowed to incur “C” grades in no more than six semester hours.  The “C+” or “B+” grades are not applicable to rating graduate students in courses being taken for graduate credit (500-series and above).

The ability to express oneself in idiomatic and grammatically correct English will be regarded as a determining factor in assigning grades, and no one will be allowed to pursue a graduate program unless he or she consistently demonstrates this ability.

The faculty of the Counselor Education Program will review each student’s progress several times throughout his/her coursework.  The first review will occur following satisfactory completion of COU 540, 542, 544 and EDU 615.  A second review will occur prior to internship.  At this time, program faculty have the option to allow a student to continue, to defer, or to terminate his/her enrollment in the program.  Program faculty may request a personal interview or demonstration of personal as well as professional growth in an effort to evaluate a student’s performance.  It is most important that students’ performance be deemed appropriate prior to practicing in the field of counseling.

In addition, it is a cornerstone of the counseling program at Creighton to assure student experiences that provide opportunity for demonstrated personal growth and that contribute to the development of reflective practitioners.  Therefore, each student is required to participate in a personal growth experience, through individual counseling or as a member of a therapy group, prior to completion of internship.

Individual Counseling:

· Select and meet with a counselor for a minimum of six sessions.  All information will be totally confidential.  Set your own goals for personal growth.  The student will request that the counselor submit a letter verifying participation in a minimum of six sessions of counseling.


Group Counseling:

· The student will select an experiential growth or therapy group and attend six or more sessions during the semester.  The student will request that the group leader submit a letter of participation in a minimum of six sessions of group counseling.

Verification of the Individual/Group Counseling Experience must be received prior to the internship experience.
The master’s degree program in counseling intends to train competent counselors but realizes that students bring varying degrees of competence with them.  However, competence in knowledge and skills and appropriate demonstration of personal and professional attitudes in a master’s degree program demand performance at an advanced level.  Therefore, the faculty of the Counselor Education Program evaluates and determines as being met those objectives required for the completion of the program.

1.3.7
Portfolio Comprehensive Examination 

The counselor education program at Creighton offers a portfolio format for successful completion of a comprehensive examination prior to admission to candidacy for a degree.  This option, offered in the spring of each academic year, contains three parts which must be satisfactorily completed:

Part A - Take-home comprehensive response component

Part B - Videotape, presentation, and critique of an individual counseling session 

Part C - Reflective journey of personal/professional growth

The DEADLINE for applying for the portfolio comprehensive examination proposal is November 1 (see Appendix F).  
Part A - Case Study Comprehensive Response Component  

The student will demonstrate the ability to conceptualize and prepare a plan for individual, career or lifestyle, and group counseling by responding to an age-appropriate case study in each of the CACREP (Council for Accreditation of Counseling and Related Educational Programs) Common Core Areas as well as the four areas specific to the Counselor Education Program at Creighton University.

· Human growth and development

Where is the client in terms of normal growth and how does developmental theory explain his/her behavior?  Include information from psychological, physiological, and social-emotional perspectives.  In the absence of data, you may make assumptions as long as it is noted that these are your assumptions.

· Social and cultural foundations

What are the possible cultural determinants of the client’s behaviors?  Examine socioeconomic status, social class expectations, norms.  Include information on social problems such as alcoholism, sexual abuse, battering, poverty, unemployment, and underemployment.  Describe social conditions such as ethnicity, religion, gender roles, and socialization.

· The helping relationship

What theories/process models of counseling would you use to help this client?  What are the assumptions, concepts, and goals of your theory?  You may combine theories, but be specific as to what each theory contributed to the process and how each would be integrated.  Describe the model and techniques that would be used with this client.

· Group counseling

What group approach(es) would help this client?  What are the specific stages of this group process?  Describe your implementation of a group plan that you have developed to help this client.  What activities would be appropriate for each session/stage?

· Life-style and career development

Where is the client in terms of normal career development and how does career development theory explain his/her behavior?  What individual and, group help would you offer this person for career or lifestyle issues? (for community and college teachers) OR (Utilizing the framework of a comprehensive, developmental guidance and counseling program, describe how you would address your client’s issues regarding lifestyle and career exploration.  Include information on classroom guidance and group counseling activities . (for school tracks)

· Appraisal of the client

Describe the information that you will need to gather in order to understand this client.  Describe the tests utilized and their purposes.  Also include information on informal appraisal.

· Research and evaluation

Describe how you will evaluate the outcomes of individual and group counseling with this client.  How would you know if individual or group counseling was successful?  How would the client change?  What would you see?  What data would you look at as indicators?

· Professional orientation

Describe the relevant ethical implications inherent in the treatment of this client for individual or group counseling.  In addition, describe the training and certification/credentialing process required to be licensed nationally and in the states of Nebraska and/or Iowa

· Spirituality

The student demonstrates an understanding of self and others as spiritual beings.

· Organizational Politics and Social Structures 

The student demonstrates an understanding of the organizational, political, and social structures in his or her identified specialty areas
· Charisms

The student demonstrates an understanding of how the charisms impact the counseling process and client relationship in his or her identified specialty area

DEADLINES: The take-home comprehensive question will be given to the student on or about February 15th.  The student is allowed one week to review, write and submit the take-home comprehensive question. The case study will be typed, double-spaced, adhere to APA (6th ed.) format and submitted to the student’s advisor no later than the stated deadline (on or about February 22nd).

Part B – Presentation and Critique of an Individual Counseling Session
The student will demonstrate the ability to practice, review, and critique personal counseling skills.  The case study should conform to the instructions of case study assignments in respective internships with a 

descriptive critique of one’s counseling ability.  The student’s advisor will assist in the outline of the case study and critique.  The videotape and critique will be submitted to the student’s advisor no later than the second Friday in March.  
Outline of Presentation and Critique of an Individual Counseling Session

1. Case Study

A brief description of the individual with whom you conducted individual counseling.  Information included should be information from the following eight areas of study:

(
human growth and development

discussion of the physical, psychological, and social emotional development of individual

(
social and cultural foundations

discussion of cultural determinants:  socioeconomic status, social class norms, social problems and conditions

(
the helping relationship

discussion of the theoretical model used for counseling

(
group counseling

discussion of group counseling possibilities

(
lifestyle and career development issues

(
appraisal

discussion of formal and informal appraisal utilized in the individualized counseling process

(
research and evaluation

discussion of evaluation procedures in determining success of counseling process

(
professional orientation

discussion of ethical issues to be considered

description of critical knowledge that the counselor must know

· Spirituality   

discussion of understanding of self and others as spiritual beings and the effect of spirituality on counseling. 

· Organizational Political and Social structures

demonstrates an understanding of organizational structures in his or her specialty areas.

demonstrates an understanding of political and social organizations in his or her specialty areas.

2.
Case Transcription

Select and transcribe three, 3-minute segments (beginning, middle, end) of one individual counseling session on the videotape.  Review the transcription and assess whether your verbalizations achieved what was intended.  For EACH counselor verbalization, the student will specify (1) an identification of the response - ▀, (2) the intent – goal – of the statement - ●, (3) the focus – where the emphasis of the counseling response has been placed -▼, (4) the actual outcome, and (5) an alternative that might have more clearly elicited the desired outcome.  The following is an example of this process.

Individual Counseling Transcription Form

	#
	SPEAKER
	VERBATIM RESPONSE/TRANSCRIPTION
	IDENTIFICATION

	
	CLIENT:
	“I would like to start with looking at issues around dealing with confrontation and just conflict.  I seem to just shy away from it or just run away from it, or ignore it.”
	

	
	COUNSELOR:


	“Okay, you shy away or ignore conflict.”
	▀ _____________________

● _____________________

▼_____________________



	
	COUNSELOR:
	CREATE AN ALTERNATIVE COUNSELOR RESPONSE:
	IDENTIFY

▀ _____________________

● _____________________

▼_____________________



	
	CLIENT:


	“Yes, I do.”
	

	
	COUNSELOR:
	“Could you tell me more about that?”
	▀ _____________________

● _____________________

▼_____________________



	
	COUNSELOR:
	CREATE AN ALTERNATIVE COUNSELOR RESPONSE
	IDENTIFY

▀ _____________________

● _____________________

▼_____________________




Examples of responses are:  opening or closing, attending, empathizing, paraphrasing, giving feedback, clarifying, directing, questioning, playing a hunch, noting a theme, noting a discrepancy, noting a connection,  or reframing.

Examples of intents include: acknowledge, explore, or challenge. 

Examples of focus center on client experience, feeling, thought, or behaviors (Haney and Leibsohn, Basic Counseling Responses).  
3.
Critique

A critique of the videotaped individual counseling session should include the following aspects:

· identification of counseling session (i.e., first, middle, fifth)

· description of the client (human growth and development)

· brief summary of session content

· intended overall and session goals (including counseling theory untilized)
· comment on positive counseling behaviors

· comment on areas of counseling practice needing improvement

· concerns or comments regarding counselor-client dynamics

· plans for further counseling with this client

During the comprehensive examination, the videotape will be reviewed by faculty and the student will offer insights and answer questions regarding the events occurring.  DEADLINE for submitting Part B of the Portfolio Comprehensive Examination is on or about March 1st.
Part C – Reflective Journey
Each student will prepare an oral presentation (maximum time - 30 minutes) that demonstrates his/her journey through the counseling program.  This presentation should highlight knowledge gained, skills developed, and awareness/integration of attitudes deemed beneficial to the helping profession.  Illustration of personal as well as professional growth should be evident.  The foundation of this presentation should be the academic portfolio that the student has developed as they completed core course work.  DEADLINE for submitting the academic portfolio and the narrative or outline for Part C of the Portfolio Comprehensive Examination is on or about March 15.

Portfolio presentations will be scheduled ONLY following submission and satisfactory completion of Parts A, B, and C.  Rubrics for the Portfolio comprehensive Examination are found in Appendix G of this handbook.  
1.3.8
Application for Degree
Each candidate must file with the Registrar a formal electronic application for the degree.  This must be done in advance of the time that one wishes to receive the degree, namely, by mid-February for graduation at the end of the spring semester.  Each student satisfying all requirements will receive a degree of Master of Science with a major in counseling.  If a student does not graduate in the semester anticipated, s/he must reapply for the degree in the subsequent semester.  
1.3.9
Formal Endorsement Policy
As previously stated, completion of the Master of Science degree with a major in counseling will allow one to enter employment as a counselor in an agency or organization where continuing in-service supervision is provided.  Only after two or more years of documented supervised practice, successful passing of the licensure examination, and accredited continuing in-service learning, should the graduate consider establishing a private practice related to areas of developed competence.  To establish a private practice without additional supervised practice and satisfactory completion of NBCC (National Board of Certified Counselors) certification is deemed unethical behavior by the counselor education faculty of Creighton University.  Contact your advisor regarding state licensure and certification information.

1.3.10.
  Placement Services for Graduates
The Education Department at Creighton University has developed a placement service which counseling graduates may utilize.  Those interested should contact the Teacher Placement/Certification Officer in the Education Department for assistance in establishing a credential file as well as for accessing job availability notices.

2.0
AREAS OF CONCENTRATION AND REQUIREMENTS

The following is a listing of the areas of concentration within the Master of Science in Counseling degree with required and elective courses identified.

2.1
Elementary School Guidance Counselor - Grades K-6
Required Core 
(42 hours):
COU 540 – Professional Ethics and Issues in Counseling: Introduction to Counseling (3 hrs.)

COU 542 - Seminar in Counseling (1 hr.)

COU 544 - Life Span Development (3 hrs.)

COU 610 - Counseling Theories and Methods (3 hrs.)

COU 612 - Practicum in Counseling (3 hrs.)

COU 619 – Counseling Diverse Populations (3 hrs.)

COU 620 - Methods in Group Counseling (3 hrs.)

COU 630 - Appraisal in Counseling (3 hrs.)

COU 640 – Career Counseling and Programming (3 hrs.)

COU 642 - Counseling in the Elementary School (3 hrs.)

COU 680 - Advanced Seminar in Counseling (1 hr.)

COU 681 – Advanced Seminar in Counseling (1 hr.)
COU 682 - Internship in Elementary School Counseling (3 hrs.)

COU 683 – Advanced Internship in Elementary School Counseling (3 hrs.)
EDU/COU 615 - Educational Research (3 hrs.)

Elective Courses: (3 hours)

NOTE:  A Creighton student wishing to add a secondary school counseling endorsement to his/her elementary school counseling endorsement must complete 6 hours of additional coursework.  The following 6 hours of coursework are required unless a student has taken these courses previously as electives:


COU 646 - Counseling in the Secondary School (3 hrs.)


COU 684 - Internship in Secondary School Counseling (3 hrs.)


A student with a master of science degree with a major in counseling from another institution must take at least 12 hours in order to earn this additional endorsement.  The following 12 hours of coursework are required unless a student has taken these courses previously as electives:


COU 646 - Counseling in the Secondary School (3 hrs.)


COU 684 - Internship in Secondary School Counseling (3 hrs.)


COU 685 – Advanced Internship in Secondary School Counseling (3 hrs.)

Elective (3 hrs.) – selected with consultation from advisor

2.2
Secondary School Guidance Counselor - Grades 7-12

Required Core
(42 hours):

COU 540 – Professional Ethics and Issues in Counseling: Introduction to Counseling (3 hrs.)

COU 542 - Seminar in Counseling (1 hr.)

COU 544 - Life Span Development (3 hrs.)

COU 610 - Counseling Theories and Methods (3 hrs.)

COU 612 - Practicum in Counseling (3 hrs.)

COU 619 – Counseling Diverse Populations (3 hrs.)

COU 620 - Methods in Group Counseling (3 hrs.)

COU 630 - Appraisal in Counseling (3 hrs.)

COU 640 – Career Counseling and Programming (3 hrs.)

COU 646 - Counseling in the Secondary School (3 hrs.)

COU 680 - Advanced Seminar in Counseling (1 hr.)

COU 681 – Advanced Seminar in Counseling (1 hr.)

COU 684 - Internship in Secondary School Counseling (3 hrs.)

COU 685 – Advanced Internship in Secondary School Counseling (3 hrs.)

EDU /COU 615 - Educational Research (3 hrs.)
Elective Courses: (3 hours)

NOTE:  A Creighton student wishing to add an elementary counseling endorsement to his/her secondary school counseling endorsement must complete 6 hours of additional coursework.  The following 6 hours of coursework are required unless a student has taken these courses previously as electives:


COU 642 - Counseling in the Elementary School (3 hrs.)


COU 684 - Internship in Secondary School Counseling (3 hrs.)


A student with a master of science degree with a major in counseling from another institution must take at least 12 hours in order to earn this additional endorsement.  The following 12 hours of coursework are required unless a student has taken these courses previously as electives:


COU 642 - Counseling in the Elementary School (3 hrs.)


COU 682 - Internship in Elementary School Counseling (3 hrs.)


COU 683 – Advanced Internship in Elementary School Counseling (3 hrs.)

Elective (3hrs.) – selected with consultation from advisor

2.3
General Counseling
Required Core
(42 hours):

COU 540 – Professional Ethics and Issues in Counseling:  Introduction to Counseling (3 hrs.)

COU 542 - Seminar in Counseling (1 hr.)

COU 544 - Life Span Development (3 hrs.)

COU 610 - Counseling Theories and Methods (3 hrs.)

COU 612 - Practicum in Counseling (3 hrs.)

COU 619 – Counseling Diverse Populations (3 hrs.)

COU 620 - Methods in Group Counseling (3 hrs.)

COU 630 - Appraisal in Counseling (3 hrs.)

COU 640 - Career Counseling and Programming (3 hrs.)

COU 652 – Community Mental Health (3 hrs.)

COU 680 - Advanced Seminar in Counseling (1 hr.)

COU 681 – Advanced Seminar in Counseling (1 hr.)

COU 686 - Internship in General Counseling (3 hrs.)

COU 687 – Advanced Internship in General Counseling (3 hrs.)

EDU 615 - Educational Research (3 hrs.)
Elective Courses: (3 hours)

2.4
College Student Personnel Services
Required Core
(42 hours):

COU 540 – Professionals Ethics and Issues in Counseling:  Introduction to Counseling (3 hrs.)

COU 542 - Seminar in Counseling (1 hr.)

COU 544 - Life Span Development (3 hrs.)

COU 610 - Counseling Theories and Methods (3 hrs.)

COU 612 - Practicum in Counseling (3 hrs.)

COU 619 – Counseling Diverse Populations (3 hrs.)

COU 620 - Methods in Group Counseling (3 hrs.)

COU 630 - Appraisal in Counseling (3 hrs.)

COU 640 - Career Counseling and Programming (3 hrs.)

COU 650 - Seminar in College Student Personnel Services (3 hrs.)

COU 680 - Advanced Seminar in Counseling (1 hr.)

COU 681 – Advanced Seminar in Counseling (1 hr.)

COU 688 - Internship in College Student Personnel Services (3 hrs.)

COU 689 – Advanced Internship in College Student Personnel Services (3 hrs.)

EDU 615 - Educational Research (3 hrs.)
Elective Courses: (3 hours)

2.5
College Student Affairs Counseling 
Required Core
(42 hours):

COU 540 – Professionals Ethics and Issues in Counseling:  Introduction to Counseling (3 hrs.)

COU 542 - Seminar in Counseling (1 hr.)

COU 544 - Life Span Development (3 hrs.)

COU 610 - Counseling Theories and Methods (3 hrs.)

COU 611 – Theory and Assessment in College Student Affairs (3 hrs.)

COU 612 - Practicum in Counseling (3 hrs.)

COU 619 – Counseling Diverse Populations (3 hrs.)

COU 620 - Methods in Group Counseling (3 hrs.)

COU 630 - Appraisal in Counseling (3 hrs.)

COU 640 - Career Counseling and Programming (3 hrs.)

COU 650 - Seminar in College Student Personnel Services (3 hrs.)

COU 680 - Advanced Seminar in Counseling (1 hr.)

COU 681 – Advanced Seminar in Counseling (1 hr.)

COU 690 - Internship in College Student Affairs Counseling (3 hrs.)

COU 691 – Advanced Internship in College Student Affairs Counseling (3 hrs.)

EDU 615 - Educational Research (3 hrs.)

Elective Courses: (0 hours)
Examples of program plans for each area of concentration are located in Appendix B.  It is imperative that a student develop his/her program plan with his/her program advisor.
2.6  Counseling Internship

Prior to application for the internship, each student’s file will undergo a retention review by program faculty.  The purpose of this review is to determine satisfactory progress in all areas of the counseling program:  knowledge, skills, and attitudes.  At this time, students may be allowed to participate in internship experiences unconditionally or with conditions, or they may be postponed for further review.  In any case, close contact with the student’s advisor should ensure that all questions/concerns will be addressed prior to the internship experience.

Internship Requirements

Each internship requires an enrollment in the beginning and advanced internship experiences.  A minimum of 600 clock hours on-site at an agency or school during normal business hours is required to fulfill the internship requirement.  A minimum of 240 hours should be involved in direct contact with clients or students.  Internship takes place over the fall and spring semesters.  The course requirements demand two or more semesters for students to successfully complete the internship experience.  Additional course requirements include, but are not limited to, on-campus class meetings, meetings with the field site supervisor, site visitations by the University instructor, audio tapes and/or video tapes of counseling activities, or case studies.  Detailed course requirements and syllabi are available from the instructor for each internship or the Education Department Administrative assistant.  Internship placements must be preceded by the completion of designated course work and an internship application.  Other requirements include a completed an internship agreement (between the student, field site placement and supervisor, and the University instructor), verified membership in the American Counseling Association (ACA) or the American School Counseling Association (ASCA) or other recognized national professional organization, and proof of liability insurance.  Information regarding each of the prerequisites to an internship experience follows.
Application for Internship

The purpose of the internship experience is to provide opportunity for integrating theory into practice.  Each counseling student will work with a variety of persons who have varied concerns and interests in the field of counseling.  This internship is closely supervised by a University instructor who helps the student counselor to conceptualize the client’s/student’s concerns and to determine a strategy for working with the client/student.  Each counseling student will be required to participate in internship prior to the granting of the counseling degree.  This process begins with the completion of the internship application.

Schools and agencies are not required to accept students for internship experiences and acceptance by an agency or school, therefore, cannot be guaranteed by Creighton.  However, the program and department have established working relationships with community agencies and local schools.  Students increasingly have been required to participate in an interview process prior to the granting of permission for internship experiences.

Applications (Appendix C) for internship experiences must be submitted prior to May 1.  Applications should include personal information, completed course information, professional affiliations, insurance coverage, a outline of personal internship goals, a proposed internship plan, and notarized convictions/mental capacity statements.  All applications must be typed or printed in black ink.  Be accurate and complete.  

The student should be in contact with his/her advisor no later than the month of February prior to the fall in which he/she wishes to complete the internship experience.  The student needs to thoroughly understand the internship requirements, evaluate his/her interests and career goals, and select a site for internship accordingly.

Between February and April the student should plan to interview key people at sites you are interested in.  Students in the elementary and secondary school tracks need to make arrangements with the administrative and guidance personnel of their schools.  The University supervisor must approve your site before the student commits to the people at proposed internship sites.

DEADLINES: The first and second page of the Internship application must be turned in by May 1 to the Director of Counselor Education.  The third part, the proposed plan for how your 600 hours will be spent, must be brought to the first meeting of Internship class.  The student and the on-site supervisor will complete this section together.  The Internship Agreement (Appendix D) should be prepared during the first two weeks of the semester and reviewed with the on-site and University supervisors.  Applications should be submitted to the Director of Counselor Education.

Insurance and Liability

Professional counselors can be sued for malpractice.  Society is becoming more litigious in matters of personal liability.  Even though you may be covered by insurance by the University or work place while you are counseling in an agency or school, you must purchase additional liability insurance to further protect yourself, family, and future income.  Reasonable student rates are available to those who are ACA student members.

PROFESSIONAL ORGANIZATIONS

Source:  American Counseling Association (http://www.counseling.org) (http://205.252.30.232.aboutaca.htm)

Students are expected to join counseling-related organizations for enhancing their professional growth.  Membership in the American Counseling Association (ACA) or American School Counseling Association (ASCA) is a prerequisite to the internship experience.

American Counseling Association (ACA)
An Introduction to ACA
The American Counseling Association (ACA) is a partnership of associations representing professional counselors whose mission is to promote public trust and confidence in the counseling profession.  Founded in 1952, the American Counseling Association is the world’s largest private, not-for-profit organization devoted entirely to the advancement and the growth of professional counselors and the profession of counseling.  Representing nearly 60,000 members, the American Counseling Association provides educational programs, publications, and conferences to expand professional knowledge and expertise, promotes recognition of counselors to the public and the media, and represents members’ interests before government bodies at the national level.

Services and Benefits to Members
The American Counseling Association offers award-winning, informative publications and scholarly journals that are valuable resources to counseling professionals and those interested in human development.  Other benefits, such as the opportunity to gain continuing education units (CEUs), networking opportunities, and professional liability and other insurance programs are just some of

the many benefits available to members as the American Counseling Association strives to become recognized as THE association for professional counselors.

National Office
The American Counseling Association national office, located in downtown Washington, DC from 1952 until May 11, 1979, relocated to an interim facility in Falls Church, VA on May 14, 1979.  On June 17, 1983, a final move took place into a beautiful, 4-story red brick building in Alexandria, VA that is now owned by the Association.

Mission, Identity and Vision Statements
ACA Mission Statement

To promote public confidence and trust in the counseling profession.

Identity Statement

The American Counseling Association is a partnership of associations representing professional counselors who enhance human development.

Professional counselors recognize that all people need help dealing with the personal, social, and career concerns that they face as part of their development.  By focusing on the goals that their clients want to achieve, professional counselors assist people in making decisions, solving problems, and adjusting to change.  Professional counselors assist in empowering their clients to make positive decisions regarding their future.

The American Counseling Association is a not-for-profit, professional and educational organization that is dedicated to the growth and enhancement of the counseling profession.  Founded in 1952, ACA is the world’s largest association exclusively representing professional counselors.

ACA has been instrumental in setting professional and ethical standards for the counseling profession.  The association has made considerable strides in accreditation, licensure, and national certification.  It also represents members’ interests in other professional associations, before Congress and with federal agencies.

By providing leadership training, continuing education opportunities and advocacy services to nearly 60,000 members, ACA helps counseling professionals develop their skills and expand their knowledge base so that they can help their clients.   ACA provides counseling professionals with the tools and the opportunity to enhance their own professional development.

Member Associations
Within the American Counseling Association, there are 17 member associations (formerly called “divisions”).  These member associations enhance professional identity and are organized around specific interest and practice areas.  These member associations provide professional strength and satisfy the diverse needs of the counseling community.

Association for Assessment in Counseling (AAC)

Originally the Association for Measurement and Evaluation in Guidance, AAC was chartered in 1965.  The purpose of AAC is to promote the effective use of assessment in the counseling profession.

Association of Adult Development and Aging (AADA)

Chartered in 1986, AADA serves as a focal point for information sharing, professional development, and advocacy related to adult development and aging issues; addresses counseling concerns across the lifespan.

American College Counseling Association (ACCA)

ACCA is the newest member association of the American Counseling Association.  Chartered in 1991, the focus of ACCA is to foster student development in colleges, universities, and community colleges.

Association for Counselors and Educators in Government (ACEG)

Originally the Military Educators and Counselors Association, ACEG was chartered in 1984.  ACEG is dedicated to counseling clients and their families in local, state, and federal government or in military-related agencies.

Association for Counselor Education and Supervision (ACES)

Originally the National Association of Guidance and Counselor Trainers, ACES was a founding association of ACA in 1952.  ACES emphasizes the need for quality education and supervision of counselors for all work settings.

Association for Gay, Lesbian and Bisexual Issues in Counseling (AGLBIC)

Educates counselors to the unique needs of client identity development; and a non-threatening counseling environment by aiding in the reduction of stereotypical thinking and homoprejudice.

Association for Humanistic Education and Development (AHEAD)

AHEAD, a founding association of ACA in 1952, provides a forum for the exchange of information about humanistically-oriented counseling practices and promotes changes that reflect the growing body of knowledge about humanistic principles applied to human development and potential.

Association for Multicultural Counseling and Development (AMCD)

Originally the Association of Non-White Concerns in Personnel and Guidance, AMCD was chartered in 1972.  AMCD strives to improve cultural, ethnic and racial empathy and understanding by programs to advance and sustain personal growth.

American Mental Health Counselors Association (AMHCA)

Chartered in 1978, AMHCA represents mental health counselors, advocating for client-access to quality services within the health care industry.

American Rehabilitation Counseling Association (ARCA)

Chartered in 1958, ARCA is concerned with helping people with physical, mental, or emotional disabilities to improve their lives.

Association for Spiritual, Ethical, and Religious Values in Counseling (ASERVIC)

Originally the National Catholic Guidance Conference, ASERVIC was chartered in 1974.  ASERVIC is devoted to professionals who believe that spiritual, ethical, religious, and other human values are essential to the full development of the person and to the discipline of counseling.

Association for Specialists in Group Work (ASGW)

Chartered in 1973, ASGW provides professional leadership in the field of group work, establishes standards for professional training, and supports research and the dissemination of knowledge.

International Association of Addiction and Offender Counselors (IAAOC)

Originally the Public Offender Counselor Association, IAAOC was chartered in 1972.  Members of IAAOC advocate the development of effective counseling and rehabilitation programs for people with substance abuse problems, other addictions, and adult and/or juvenile public offenders.

International Association of Marriage and Family Counselors (IAMFC)

Chartered in 1989, IAMFC members help develop healthy family systems through prevention, education and therapy.

National Career Development Association (NCDA)

Originally the National Vocational Guidance Association, NCDA was one of the founding associations of ACA in 1952.  The mission of NCDA is to promote career development for all people across the lifespan through public information, member services, conferences, and publications.

National Employment Counseling Association (NECA)

NECA was originally the National Employment Counselors Association and was chartered in 1966.  The commitment of NECA is to offer professional leadership to people who counsel in employment and/or career development settings.

American School Counselor Association (ASCA)

ASCA’s Vision
The American School Counselor Association is the foundation that expands the image and influence of professional school counselors through advocacy, leadership, collaboration, and systematic change.  ASCA empowers professional school counselors with the knowledge, skills, linkages, and resources to promote student success in the school, the home, the community, and the world.
ASCA’s Mission

The mission of ASCA is to represent professional school counselors and to promote professionalism and ethical practices.  

ASCA’s Goals and Objectives

1.
Professional development opportunities in areas of critical need are made available to all professional

school counselors.  

2.
Timely, relevant information exists to enhance professional school counselors’ level of skill and

professionalism.

3.
Legislative policy exists that supports professional school counselors and child advocacy.

4.
ASCA initiates and supports relevant research and evaluation in school counseling.

5.
Professional and ethical standards articulate the code of conduct and professional behavior for

professional school counselors.

6.
Strategic partnerships with stakeholders exist to benefit professional school counselors and students.

7.
Leaders at local, state and national levels champion and lead change initiatives.

8.
ASCA maintains an organizational structure and administrative functions that facilitate the

accomplishment of the goals and objectives.  
PERSONNEL DIRECTORY

Dr. Sharon Ishii-Jordan,

Associate Professor and Chair of the 

CA 106A/280-2553

Education Department

email: sij@creighton.edu 

Dr. Debra Ponec, Director, Counselor Education 

CA 112A//280-2557

Associate Professor


email:  dlponec@creighton.edu
Dr. Tim Dickel
,


CA 110A//280-2230

Professor of Education and Psychiatry

email: ctdickel@creighton.edu
Dr. Jeffrey Smith


CA 206B//280-2413

Associate Professor


email: jefsmith@creighton.edu
Carol Sudduth,


CA 106//280-2820

Senior Administrative Assistant, Education Department
Email:  carolsudduth@creighton.edu 






FAX:  280-1117

Judy Streitz, 



CA 109//280-2563

Media Specialist


Email: jstreitz@creighton.edu
Creighton University Bookstore

Brandeis Building






280-2796

Business Office


Administration Building - 1st floor






280-2707

Graduate School


Administration Building, Room 235






280-2870






FAX:  280-5762

DoIt – Department of Instructional Technology

Lower Level - Reinert Alumni Memorial Library






280-2543

Public Safety



Jahn Building (2204 Burt St.), south entrance






280-2104//emergency:  280-2911

Reinert Alumni Memorial Library

280-2705

Weather Hotline


280-5800

APPENDIX A

Admission Interview

Standards & Indicators

Verbal Communication

The candidate models effective verbal and nonverbal communication, including standard usage in speaking.

· Uses “I” statements.

· Uses conventions of language appropriately.

· Uses appropriate nonverbal attending behaviors.

· Communicates ideas clearly and concisely.

Attitudes

The candidate appreciates and values human diversity and believes all clients can learn; is open to new ideas and to continuous professional improvement; respects clients and colleagues with different skills, talents, interests, and perspectives; demonstrates patience, empathy and understanding of others; counseling and the growth that it may promote.
· Open to new ideas

· Willing to adapt to new ideas.

· Reflects on experience and career goals.

· Has demonstrated interest in becoming a counselor as can be seen by volunteer and paid experiences.

Professionalism
The candidate exhibits professional conduct and demeanor; demonstrates initiative and responsibility in making plans, completing tasks, and meeting deadlines.
· Wears appropriate attire for a counselor.

· Arrives on time for the interview.

· Prepared for the interview.

· Provides high quality interview materials.

· Exhibits a comfort level with self.

· Highly developed interpersonal skills.

Analysis
The candidate presents ideas logically; engages in critical thinking, problem solving, and self-reflection.

· Responds to prompts and questions.

· Solves problems and thinks critically.

· Shows flexibility in thinking.

· Presents ideas logically.

Judgment
The candidate realizes that subject matter is complex and ever-evolving; recognizes the complexity of the helping relationship; appreciates the value of alternative perspectives as a basis for reflecting on practice.
· Provides thoughtful responses.

· Recognizes complexity of situations.

· Sees multiple sides of an issue.

APPENDIX B
PROGRAM OF STUDY FORMS
Creighton University Counselor Education Program

Program of Study Form

3 Year Program

Name  _______________________________




Address  _____________________________
Program:  
Elementary _____

City/State/Zip  ________________________


Secondary   _____

Phone  _______________________________


Community  _____

Email:  ______________________________


College/Student Affairs  _____

	3 YEAR PLAN
	Fall 20__
	Spring 20__
	Summer 20__



	Proposed Program of Study
	COU 540

COU 542

COU 610

(7 hours)
	COU 612

COU 615

(6 hours)
	COU 619

COU 642*

COU 646*

COU 650* 

COU 652*

*select one
(6 hours)

	Student Program of Study


	
	
	


	3 YEAR PPROGRAM (YR2)
	Fall 20__
	Spring 20__
	Summer 20__



	Proposed Program of Study
	COU 544

COU 630

(6 hours)
	COU 620

COU 640

(6 hours)
	COU 611-Student Affairs Only
OR

ELECTIVE

(3 hours)

	Student Program of Study


	
	
	


	3 YEAR PROGRAM (YR3)
	Fall 20__
	Spring 20__



	Proposed Program of Study


	COU 680

COU 682*

COU 684*

COU 686*

COU 688*

COU 690*

*select one

(4 hours)
	COU 681

COU 683*

COU 685*

COU 687*

COU 689*

COU 691*

*select one

(4 hours)

	Student Program of Study


	
	


__________________________________


_____________________________

Candidate Signature




Date

__________________________________

Advisor Signature

Creighton University Counselor Education Program

Program of Study Form

3 Year Program

Name  _______________________________




Address  _____________________________
Program:  
Elementary _____

City/State/Zip  ________________________


Secondary   _____

Phone  _______________________________


Community  _____

Email:  ______________________________


College/Student Affairs  _____

	3 YEAR PLAN
	Fall 20__
	Spring 20__
	Summer 20__



	Proposed Program of Study
	COU 540

COU 542

COU 610

(7 hours)
	COU 612

COU 615

(6 hours)
	COU 619

COU 642*

COU 646*

COU 650* 

COU 652*

*select one
(6 hours)

	Student Program of Study


	
	
	


	3 YEAR PPROGRAM (YR2)
	Fall 20__
	Spring 20__
	Summer 20__



	Proposed Program of Study
	COU 544

COU 630

(6 hours)
	COU 620

COU 640

(6 hours)
	COU 611-Student Affairs Only
OR

ELECTIVE

(3 hours)

	Student Program of Study


	
	
	


	3 YEAR PROGRAM (YR3)
	Fall 20__
	Spring 20__



	Proposed Program of Study


	COU 680

COU 682*

COU 684*

COU 686*

COU 688*

COU 690*

*select one

(4 hours)
	COU 681

COU 683*

COU 685*

COU 687*

COU 689*

COU 691*

*select one

(4 hours)

	Student Program of Study


	
	


__________________________________


_____________________________

Candidate Signature




Date

__________________________________

Advisor Signature

Creighton University Counselor Education Program

Program of Study Form

5 Year Program

Name  ____________________________



Address  __________________________


Program:  
Elementary _____

City/State/Zip  ______________________




Secondary   _____

Phone  ____________________________




Community  _____

Email:  ____________________________




College/Student Affairs  _____

	5 YEAR PLAN


	Fall 20__
	Spring 20__
	Summer 20__

	Proposed Program of Study
	COU 540

COU 542
	COU 615
	COU 619

	Student Program of Study
	
	
	


	5 YEAR PLAN


	Fall 20__
	Spring 20__
	Summer 20__

	Proposed Program of Study
	COU 610


	COU 612
	COU 642*, 646*, 650*, 652*
(Select One)

	Student Program of Study
	
	
	


	5 YEAR PLAN


	Fall 20__
	Spring 20__
	Summer 20__

	Proposed Program of Study
	COU 544


	COU 620
	COU 611 or 

ELECTIVE

	Student Program of Study
	
	
	


	5 YEAR PLAN


	Fall 20__
	Spring 20__
	Summer 20__

	Proposed Program of Study
	COU 630
	COU 640
	NO CLASSES



	Student Program of Study
	
	
	


	5 YEAR PLAN


	Fall 20__
	Spring 20__
	Summer 20__

	Proposed Program of Study
	COU 680

COU 682*, 684*, 686*, 688*, 690* (Select One)
	COU 681

COU 683*, 685*, 687*, 689*, 691* (Select One)
	

	Student Program of Study
	
	
	


___________________________________________________

________________________________

Candidate Signature






Date

___________________________________________________

Advisor Signature

Creighton University Counselor Education Program

Program of Study Form

5 Year Program

Name  ____________________________



Address  __________________________


Program:  
Elementary _____

City/State/Zip  ______________________




Secondary   _____

Phone  ____________________________




Community  _____

Email:  ____________________________




College/Student Affairs  _____

	5 YEAR PLAN


	Fall 20__
	Spring 20__
	Summer 20__

	Proposed Program of Study
	COU 540

COU 542
	COU 615
	COU 619

	Student Program of Study
	
	
	


	5 YEAR PLAN


	Fall 20__
	Spring 20__
	Summer 20__

	Proposed Program of Study
	COU 610


	COU 612
	COU 642*, 646*, 650*, 652*
(Select One)

	Student Program of Study
	
	
	


	5 YEAR PLAN


	Fall 20__
	Spring 20__
	Summer 20__

	Proposed Program of Study
	COU 544


	COU 620
	COU 611 or 

ELECTIVE

	Student Program of Study
	
	
	


	5 YEAR PLAN


	Fall 20__
	Spring 20__
	Summer 20__

	Proposed Program of Study
	COU 630
	COU 640
	NO CLASSES



	Student Program of Study
	
	
	


	5 YEAR PLAN


	Fall 20__
	Spring 20__
	Summer 20__

	Proposed Program of Study
	COU 680

COU 682*, 684*, 686*, 688*, 690* (Select One)
	COU 681

COU 683*, 685*, 687*, 689*, 691* (Select One)
	

	Student Program of Study
	
	
	


___________________________________________________

________________________________

Candidate Signature






Date

___________________________________________________

Advisor Signature

APPENDIX C
EDUCATION DEPARTMENT

APPLICATION FOR SUPERVISED INTERNSHIP IN COUNSELING

COU 682-3/684-5/686-7/688-9/690-1
ALL INFORMATION MUST BE TYPED OR CAREFULLY PRINTED IN BLACK INK

BE ACCURATE AND COMPLETE

Applications for internship experiences are available from the Director of Counselor Education.  Application deadline is May 1st (preceeding the academic year of internship).
The applications should be returned to the Director of Counselor Education.

Creighton University

Education Department

2500 California Plaza

Omaha, NE 68178

PLEASE NOTE:  An internship requires 600 hours on-site at a school or agency during normal business hours.  A minimum of 240 hours should be involved in direct contact with clients or students.  Internship takes place over both the fall and spring semesters.  Additional course requirements include, but are not limited to, on-campus class meetings, meetings with the on-site supervisor, site visitations by the University instructor, audio tapes and/or video tapes of counseling activities, or case studies.  Detailed course requirements and syllabi are available from the instructor for each internship or the department administrative assistant.

DATE OF APPLICATION




NAME 






        

(last)

(first)                                        (m.i.)

LOCAL ADDRESS 





LOCAL PHONE 





PERMANENT ADDRESS (including zip)




PERMANENT PHONE 




e-MAIL 






SUPERVISED INTERNSHIP ( check where appropriate):


_____ Elementary (COU 682/3)
_____ Secondary (COU 684/5)


_____ General (COU 686/7)
_____ College Personnel (COU 688/9)


_____ College Student Affairs (COU 690/1)

PREFERRED LOCATION FOR INTERNSHIP (include address and zip):

Contact person 

 Phone 


COLLEGE OR UNIVERSITY GRANTING BACHELOR’S DEGREE:

School 

 Date




Major 


 Minor 




Semester/Degree 





GRADUATE COURSES COMPLETED OR IN PROGRESS: 

If any of the core requirements listed below have not been completed by the time of application for internship, the student must petition the counseling program faculty and justify in writing why s/he should be allowed to begin internship before s/he is prepared.  Copies of the petition should be addressed to the Director of Counselor Education Program.

	COURSE #
	COURSE TITLE
	HOURS
	GRADE
	DATE

	EDU/COU 615
	Educational Research
	3
	
	

	COU 540
	Professional Ethics and Issues in Counseling: Introduction to Counseling
	3
	
	

	COU 542
	Seminar in Counseling
	1
	
	

	COU 544
	Life Span Development
	3
	
	

	COU 610
	Counseling Theories and Methods
	3
	
	

	COU 611
	Theory and Assessment in College Student Affairs
	3
	
	

	COU 612
	Practicum in Counseling
	3
	
	

	COU 619 
	Counseling Diverse Populations
	3
	
	

	COU 620
	Methods in Group Counseling
	3
	
	

	COU 630
	Appraisal in Counseling
	3
	
	

	COU 640
	Career Counseling and Programming
	3
	
	

	COU 642
	Counseling in the Elementary School
	3
	
	

	COU 646
	Counseling in the Secondary School
	3
	
	

	COU 650
	Seminar in College Student Personnel Services
	3
	
	

	COU 652
	Community Mental Health
	3
	
	

	COU 680
	Advanced Seminar in Counseling
	1
	
	

	COU 681
	Advanced Seminar in Counseling
	1
	
	


DATE OF JOINING ACA/ASCA 
 Membership # 


CARRIER/AMOUNT OF PERSONAL LIABILITY INSURANCE FOR COUNSELING INTERNSHIP:

RELEVANT WORK EXPERIENCE RELATED TO COUNSELING (paid or unpaid):

	PLACE OF EMPLOYMENT
	POSITION
	DATES
	DUTIES

	
	
	
	

	
	
	
	

	
	
	
	


Please list specific personal internship goals that you wish to work on during this field experience.  You may choose to discuss this activity with your advisor prior to application.  These goals will become part of your personal contract for the internship course.

1.







2.







3.







4.







5.







In the space below, describe your expectations for the supervised internship.  Specifically, what do you expect to contribute to and receive from this experience?  What do you expect to receive from your field site placement and supervisor?  What do you expect to receive from your University instructor?

Please document a proposed plan for how your 450 hours of internship will be spent.  Indicate the internship setting (where appropriate) and the specific field site supervisor.

	COMPETENCY AREA
	HOURS/% OF TIME
	SETTING
	SUPERVISOR

	Examples:

Facilitating groups

Group guidance
	3 hrs./week

40% internship
	UCSS

Lothrop
	M. Smith

S. Klosterman

	1.
	
	
	

	2.
	
	
	

	3.
	
	
	

	4.
	
	
	


For Department use:



Date reviewed: 



Status: 

APPENDIX D

INTERNSHIP AGREEMENT

This agreement is made on __________ by and between 





                (date)                                            (field site)

and ___________________________.  The agreement will be effective for a period from _______until _______.

          (University program)                                                                                                   (date)         (date) 

____________________ will devote not less than 600 clock hours, of which 240 clock hours will involve 

(Student’s name)

client/student contact at the internship field site.

Purpose
The purpose of this agreement is to provide a qualified graduate student with an internship experience in the field of counseling.

The University Program agrees
· to assign a University instructor to facilitate communication between the university and field site.

· to provide to the field site, prior to placement of the student, the following information:


a student profile, and


an academic calendar/course syllabus with internship requirements noted.

· to notify the student that s/he must adhere to the administrative policies, rules, standards, schedules, and practices of the field site.

· that the University instructor will be available for consultation with both field site supervisors and students and shall be contacted immediately should any problem or change in relation to student, site, or university occur.

· that the University instructor is responsible for the assignment of a fieldwork grade.

The Field Site agrees
· to provide a field site supervisor who has the professional qualifications and interest in supervising the fieldwork experience for the student.

· to provide opportunities for the student to engage in, and perform under supervision, a variety of counseling roles.

· to provide the field site supervisor and the student opportunity for observation and/or audio/video taping of counseling sessions for the purpose of evaluating the student’s involvement and performance.

· to provide written evaluation of student performance (checklists and evaluation forms provided).

The Field Site Supervisor who has reason to believe that a student’s knowledge/skills/attitudes are professionally unacceptable is expected to bring this to the attention of the University instructor at the earliest possible time so that a review of the matter may be initiated.

The Counseling Student agrees
· to arrange and maintain a schedule of involvement with the field site placement and supervisor (a minimum of 600 hours is required).

· to conduct him/herself in a professional manner consistent with the image of the field site placement.

· to actively seek feedback relative to general performance and involvement of internship responsibilities.

· to adhere to policies and procedures followed by the field site placement.

· to be reliable and punctual.

Suggested Internship Activities:
· Orientation to the policies and procedures of field site placement

· Involvement (as appropriate) with case conferences and staff meetings

· Intake interviewing

· Individual counseling - personal, social, educational and occupational

· Group counseling - co-facilitating and facilitating

· Testing (as appropriate) - administration and interpretation

· Psychoeducational Activities - e.g., outreach, classroom guidance, parent conferences, client orientation, contact with community resources, etc.

· Report writing - e.g., record keeping, treatment plans, treatment summaries, etc.

· Consultation of referral (as appropriate)

· Inservice activities

· Other (please list)

Note:  If the Field Site Placement has additional requirements for internship students, those requirements will be included in this agreement.

Field Site Supervisor: 
 Date 


Counseling Student: 
 Date 


University Instructor: 
 Date 


APPENDIX E

CREIGHTON UNIVERSITY

ELEMENTARY AND SECONDARY SCHOOL 

INTERNSHIP CANDIDATE EVALUATION
Candidate:  _________________________ University/Site Supervisor:  ____________________________

School:  ____________________________  Date: ______________________________________________

Performance Scale

	Target (T)
	Acceptable (A)
	Unacceptable (U)

	The candidate clearly understands the concepts underlying the learner/program outcome.  The candidate is able to apply knowledge, skills, dispositions, and leadership action that promote efficient implementation of the learner outcome.  The candidate learns from his/her own experience, manages his/her own professional development, and utilizes the talents and skills of others.  The candidate is able to help lead the school organization in a collaborative and productive manner.
	The candidate appears to understand the concepts underling the learner/program outcome.  Knowledge, skills, dispositions, and leadership that is used to demonstrate mastery is adequate to perform the position of school counselor.  The candidate seeks additional resources, knowledge or assistance, but does not consistently use the support.  The candidate will benefit from additional experience, education or mentoring in order to meet the learner outcome.
	The candidate does not appear to understand the concepts underlying the learner/program outcome or is not able to demonstrate an advanced proficiency in the knowledge, skills, dispositions, or leadership required to meet the learner outcome.  The candidate is unable to perform effectively in the work environment and does not seek assistance or resources to enhance his/her knowledge, skill, disposition, or leadership as required in the learner outcome.  

	2
	1
	0


	Learner/Program Outcomes
	Objectives

(aligned with CACREP) 
	T
	A
	U

	KNOWLEDGE
	The graduate:

	Professional orientation and ethical practice, as well as the organizational, political, and social structures in the school setting.  
	Understands the current models of school counseling programs (ASCA), the school environment, and their impact upon the total school program.
	
	
	

	
	Understands the important role of the school counselor as a system change agent, in student assistance programs, school leadership, curriculum, and advisory meetings.  
	
	
	

	
	Knows the qualities, principles, skills, and styles of effective leadership designed to enhance the learning environment of schools. 
	
	
	

	
	Knows how to design, implement, manage, and evaluate a comprehensive school counseling program as well as preventions, interventions, and transition programs.  
	
	
	

	
	Knows professional organizations, preparation standards, and credentials that are relevant to the practice of school counseling.  
	
	
	

	Social and cultural diversity, including diverse students and their parents
	Understands the cultural, ethical, economic, legal, and political contexts and issues surrounding diversity, equity, and excellence in terms of student learning.  
	
	
	

	
	Understands the way in which educational policies, programs, practices, and structures, can be developed, adapted, and modified to be culturally congruent with the needs of students and their families.  
	
	
	

	
	Understands multicultural counseling issues, as well as the impact of ability levels, stereotyping, family, socioeconomic status, gender, and sexual identity, and their effects on student achievement.
	
	
	

	Nature and needs of individuals at all developmental stages
	Aware of socio-emotional, physical, and cognitive aspects of the individual, especially those related to individuals in P-12 schools.  
	
	
	

	
	Understands the effects of typical and atypical growth and development, health and wellness, language, ability level, culture, diversity, socioeconomic status, and factors of resiliency on student learning and development. 
	
	
	

	
	Knows strategies for helping students identify strengths and cope with environmental and developmental problems.  
	
	
	

	
	Understands the potential impact of crises, emergencies, and disasters on students, educators, and schools, and know the skills needed for intervention.
	
	
	

	Career development and related life factors
	Understands development theories and decision making models as well as interrelationship among and between work, family, and other life roles.
	
	
	

	Counseling and consultation process and helping relationships
	Knows roles, functions, settings, and professional identity of the school counselor in relationship to the roles of other professional and support personnel in the school.   
	
	
	

	
	Understands the ways in which student development, well-being, and learning are enhanced by family-school-community collaboration.   
	
	
	

	
	Knows strategies to promote, develop, and enhance effective working teams of school staff, parents, and community members to promote the academic career, and personal/social development of students.  
	
	
	

	
	Understands systems theories, models, and processes of school and community collaboration and consultation in crisis/disaster preparedness and response and within school system settings.   
	
	
	

	
	Knows strategies and methods for working with parents, guardians, families, and communities to empower them to act on behalf of their children.  
	
	
	

	
	Understands the various programming interventions (e.g., peer mediation, peer mentoring, peer tutoring) and how to coordinate them.  
	
	
	

	Group approaches to counseling 
	Understands group dynamics including group purpose, development, dynamics, counseling theories, methods and skills – especially those related to psycho-educational, task, and peer helping groups.
	
	
	

	
	Understands the nature and purpose of group leadership
	
	
	

	
	Aware of group topics related to developmental levels of students
	
	
	

	Individual and group approaches to assessment and evaluation
	Understands the influence of multiple factors (e.g., abuse, violence, eating disorders, attention deficit hyperactive disorder childhood depression) that may affect the personal, social, and academic functioning of students.    
	
	
	

	
	Knows the signs and symptoms of substance abuse in children and adolescents, as well as signs and symptoms of living in a home where substance abuse occurs. 
	
	
	

	Research methods, statistical analysis, needs assessment, and program evaluation
	Understands research methods, statistical analysis, needs assessment, and models of program evaluation to improve guidance and counseling programs.  
	
	
	

	
	Knows how to critically evaluate outcome research data and best practices relevant to school counseling. 
	
	
	

	
	Understands the basic strategies and methods for evaluating school counseling outcomes (e.g., behavioral observation, program evaluation) and to inform decision making and accountability (e.g., school improvement plan, school report card).     
	
	
	

	Ethics of professional counseling practice and commits him/herself to that end
	Understands professional codes of ethics (ASCA and ACA) and current legal mandates.
	
	
	

	
	Knows about the range of legal issues that are related specifically to the practice of school counseling.
	
	
	

	Self and others as spiritual beings, including Ignatian charisms
	Understands that clients possess a spiritual dimension.
	
	
	

	
	Knows Ignatian charisms and their relation to effective counseling.
	
	
	

	SKILLS
	The graduate:

	Professional orientation and ethical practice, as well as the organizational, political, and social structures in the school setting.  
	Articulates the history, philosophy, and current trends in school counseling and educational systems.  
	
	
	

	
	Demonstrates the ability to articulate, model, and advocate for an appropriate school counselor identity and program. 
	
	
	

	
	Demonstrates the ability to recognize his/her limitations as a school counselor and to seek supervision or refer clients when appropriate.   
	
	
	

	
	Participates in the design, implementation, management, and evaluation of a comprehensive developmental school counseling program.  
	
	
	

	
	Plans and presents school-counseling-related educational programs for use with parents and teachers (e.g., parent education programs, materials used in classroom guidance and advisor/advisee programs for teachers).
	
	
	

	Cultural context of relationships, including diverse students and their parents
	Possesses self awareness, sensitivity to others, and the skills needed to relate to diverse individuals, groups, and classrooms.  
	
	
	

	
	Identifies community, environmental, and institutional opportunities that enhance – as well as barriers that impede – the academic, career, and personal/social development of students.  
	
	
	

	
	Demonstrates multicultural competencies in relation to diversity, equity, and opportunity in student learning and development. 
	
	
	

	
	Advocates for the learning and academic experiences necessary to promote academic, career, and personal/social development of students.  
	
	
	

	
	Advocates for school policies, programs, and services that enhance a positive school climate and are equitable and responsive to multicultural student populations.  
	
	
	

	
	Engages other school professionals, parents, guardians, and families to promote academic, career, and personal/social development of students. 
	
	
	

	Nature and needs of individuals at all developmental stages
	Designs and implements prevention and intervention plans related to the effects of typical and atypical growth and development, health and wellness, language, ability level, culture, diversity, socioeconomic status, and factors of resiliency on student learning and development.  
	
	
	

	Career development and related life factors
	Articulates development theories, decision making models, and the interrelationship among and between work, family, and other life roles in classroom guidance lessons and whole group presentations.
	
	
	

	Counseling and consultation process
	Provides individual and group counseling.
	
	
	

	
	Works with parents, guardians, and families to act on behalf of their children to address problems that affect student success in school.
	
	
	

	
	Locates resources in the community that can be used in the school to improve student achievement and success.  
	
	
	

	
	Consults with teachers, staff, and community-based organizations to promote student academic, career, and personal/social development. Uses peer helping strategies in the school counseling program.
	
	
	

	
	Uses referral procedures with helping agents in the community (e.g., mental health centers, businesses, service groups) to secure assistance for students and their families.
	
	
	

	Group approaches to counseling 
	Provides group counseling and classroom guidance to P-12 students in all domains
	
	
	

	Individual and group approaches to assessment and evaluation
	Demonstrates the ability to use procedures for assessing and managing suicide risk.  
	
	
	

	
	Identifies various forms of needs assessments for academic, career, and personal/social development.  
	
	
	

	
	Assesses and interprets students’ strengths and needs, recognizing uniqueness in cultures, languages, values, backgrounds, and abilities – including barriers that impede student development.  
	
	
	

	
	Selects appropriate assessment strategies that can be used to evaluate a student’s academic, career, and personal/social development.  
	
	
	

	
	Analyzes assessment information in a manner that produces valid inferences when evaluating the needs of individual students and assessing the effectiveness of educational programs.  
	
	
	

	
	Makes appropriate referrals to school and/ community resources.  
	
	
	

	Research methods, statistical analysis, needs assessment, and program evaluation
	Applies relevant research findings to inform the practice of school counseling.  
	
	
	

	
	Develops measurable outcomes for school counseling programs, activities, interventions, and experiences.  
	
	
	

	
	Analyzes and uses data to enhance school counseling programs.
	
	
	

	Ethics of professional counseling practice and commits him/herself to that end
	Applies ethical standards and legal precedents to specific counseling situations.  
	
	
	

	
	Articulates and models an appropriate school counselor identity.  
	
	
	

	Self and others as spiritual beings, including Ignatian charisms
	Offers to explore spiritual dimension with a client.  
	
	
	

	
	Describes Ignatian Charisms and their relation to effective counseling practice.
	
	
	

	DISPOSITIONS
	The graduate:

	Professional orientation and ethical practice, as well as the organizational, political, and social structures in the school setting.
	Demonstrates professionalism (e.g., uses correct oral and written communication; demonstrates general knowledge of school policy and adheres to rules; seeks, accepts, and uses constructive criticism and supervision to enhance self-development and counseling skills).  
	
	
	

	
	Models a core professional identity as a school counselor; explores specialty areas that complement this identity.
	
	
	

	Cultural context of relationships, including diverse students and their parents
	Exhibits sensitivity to diversity.
	
	
	

	
	Addresses issues of diversity while advocating for the needs of vulnerable students.
	
	
	

	Nature and needs of individuals at all developmental stages
	Selects from a variety of prevention and intervention approaches and theories for given particular students and situations.  
	
	
	

	
	Selects prevention/intervention strategies to alleviate the unique needs of students in a broad range of situations (e.g., grief, suicide /dropout prevention, family structure changes, transitions).   
	
	
	

	Career development and related life factors
	Facilitates career development of students (e.g., career information, self-awareness, long range plans through developmentally appropriate methods).
	
	
	

	
	Provides students with educational planning.
	
	
	

	
	Assists academic and job placement activities; counsels/advises about curricular decisions; and coordinates activities to prepare students for job placement. 
	
	
	

	Counseling and consultation process
	Demonstrates commitment to student success.
	
	
	

	
	Communicates interest and acceptance of student.
	
	
	

	
	Consults with family regarding situations which affect student learning.
	
	
	

	
	Collaborates with school staff to apply strategies for improving student learning.
	
	
	

	Group approaches to counseling 
	Plans for group counseling strategies for remedial, preventative, and developmental needs of students.
	
	
	

	
	Selects appropriate group members, arranges group meeting schedules, and facilitates group experiences reflecting a variety of topics
	
	
	

	Individual and group approaches to assessment and evaluation
	Values data provided by selected evaluation instruments to document student needs and school/program improvement.
	
	
	

	
	Communicates assessment data to stakeholders.
	
	
	

	
	Responds to referrals from administrators, teachers, and parents in a timely and effective manner.
	
	
	

	Research methods, statistical analysis, needs assessment, and program evaluation
	Conducts school counseling program and intervention evaluations and relays findings to stakeholders.
	
	
	

	
	Assesses student and school needs and develops a plan and calendar for individual counseling, group counseling, large group guidance, coordination, and other activities to meet needs.
	
	
	

	
	Reflects upon the progress of students who have received direct services.  
	
	
	

	Ethics of professional counseling practice and commits him/herself to that end
	Applies legal guidelines, professional codes of ethics, and knowledge of general professional standards.
	
	
	

	
	Behaves in an ethically appropriate manner.
	
	
	

	Self and others as spiritual beings, including Ignatian charisms
	Demonstrates the understanding of a spiritual dimension in students and their concerns.  
	
	
	

	
	Values cura personalis, magis, men and women for and with others, and contemplation in action.
	
	
	


Comments:

Scoring:  Target (170-128 total points = “A”)


   Acceptable (127-85 total points = “B”)


  Unacceptable (less than 85 points = “C”)
CREIGHTON UNIVERSITY

GENERAL COUNSELING
COUNSELING STUDENT EVALUATION 

Student 




Evaluator 




Date 



Evaluate the above named internship student on each of the following dimensions.  Use the following number scale to evaluate each dimension, and place the appropriate number in the blank to the left of each dimension:

5 = Fully effective

4 = Mostly effective

3 = Minimally effective

2 = Slightly effective/mostly ineffective

1 = Completely ineffective

I.
INDIVIDUAL COUNSELING
_____
Is able to view client concerns both specifically and wholistically

_____
Displays empathy

_____
Displays respect

_____
Displays concreteness

_____
Displays genuineness

_____
Explores, draws out, and evokes problem-related material

_____
Gives information when appropriate

_____
Labels and comments appropriately on non-verbal client behavior

_____
Reassures, encourages, and supports

_____
Establishes connections (is able to bond with the client appropriately)

_____
Forms and tests hypotheses

_____
Identifies, labels, clarifies, and reflects feelings 

_____
Confronts effectively

_____
Interprets appropriately

_____
Summarizes and reviews important material

_____
Defines problem

_____
Reframes client concerns

_____
Establishes rapport

_____
Assigns homework which is appropriate and meaningful

_____
Is able to stick with the client without giving up

_____
Effects timely closure

_____
Terminates effectively

_____
Displays knowledge and awareness of self

_____
Displays a willingness to work on needed areas (especially those that have been indicated as needing growth)

II.
GROUP COUNSELING

Group counseling is the process of counseling two or more people at the same time.  This can be family or marriage counseling or the conducting of a training/counseling group over several sessions.  Evaluate the intern on each of the following dimensions of group counseling using the number scale from the Individual Counseling Section.

_____
Understands and is comfortable with group process

_____
Reframes client concerns appropriately

_____
Identifies, labels, clarifies and reflects feelings

_____
Identifies, labels, clarifies and reflects behavioral data

_____
Identifies, labels, clarifies and reflects cognitive data

_____
Questions, draws out and evokes material appropriate for counseling focus

_____
Confronts

_____
Summarizes and reviews important materials

_____
Interprets

_____
Restates

_____
Establishes connections
_____
Reassures, encourages and supports

_____
Intervenes

_____
Deals with silence

_____
Recognizes and explains non-verbal behavior

_____
Uses clear, concise, meaningful communication

_____
Focuses

_____
Restrains, subdues, and avoids potentially explosive and divisive group happenings

_____
Sets goals

_____
Facilitates closure

_____
Acquires skill and knowledge of self as needed

_____
Confronts growth concerns and topics within a group context

_____
Works well with other leaders

IIII.
CONSULTATION


Consultation involves helping second parties to deal more effectively with third parties (i.e., helping a classroom deal more effectively with a student without actually seeing or counseling the student).  Evaluate the intern on each of the following dimensions of the consultation process using the number scale from the Individual Counseling Section.

_____
Relates well to the consultee

_____
Is able to elicit useful information from the consultee

_____
Is able to help the consultee conceptualize the problem

_____
Is able to plan an appropriate strategy for the consultee to use in resolving the problem

_____
Trains the consultee in the skill necessary to implement the plan

_____
Follows up with the consultee to ascertain whether or not the plan worked

IV.
TEST ADMINISTRATION AND INTERPRETATION

Evaluate the intern on each of the following dimensions of the test administration and interpretation process using the number scale from the Individual Counseling Section.

_____
Demonstrates an awareness and appreciation of Ethical Standards which apply to test selection, administration and interpretation

_____
Demonstrates an awareness of appropriate tests to recommend or utilize when needed

_____
Selects appropriate tests to assess the client

_____
Administers tests in a manner consistent with prescribed testing procedure

_____
Accurately scores tests consistent with prescribed scoring procedures

_____
Accurately interprets test results to clients and colleagues

_____
Seeks advice when in doubt as to testing, scoring or interpretation procedure

_____
Demonstrates willingness to become familiar with tests used and administration policies of the agency

V.
CONTINUING EDUCATION


Continuing education is the combined activity of keeping up with current trends and research in the profession plus seeking answers to caseload problems through reading, consulting with supervisors or colleagues, and/or gaining new skills through workshops or additional coursework.  Evaluate the intern on each of the following dimensions of continuing education using the indicated number scale.

_____
Actively seeks out resources (recommended reading, etc.) and promptly follows through on suggestions

_____
Reads current journals in the field

_____
Belongs to professional organizations

_____
Attends meetings of professional organizations

_____
Attends in-service sessions and workshops to improve skills and/or expand knowledge

_____
Seeks supervision and consultation for ongoing cases

_____
Seeks consultation for problem cases in the literature and from colleagues

VI.
PROFESSIONAL RELATIONSHIPS

Professional relationships consist of the intern’s ability to relate to professional colleagues at the internship site and in other professional contexts.  Evaluate the intern on each of the following dimensions of professional relationships using the number scale from the Individual Counseling Section.

_____
Is viewed by other professionals as an ethical professional

_____
Is accepted by other professionals at the internship site

_____
Is sought out by other professionals for advice

_____
Regularly receives referrals from other professionals

_____
Is congenial and pleasant with other professionals

_____
Exemplifies personal characteristics of a desirable employee

_____   Demonstrates an understanding of the elements that make counseling a profession.

_____   Demonstrates an understanding of the cultural context of relationships.

_____   Demonstrates an understanding of the nature and needs of individuals at all developmental stages.

_____   Demonstrates an understanding of career development and related life factors.

_____   Demonstrates an understanding of counseling and consultations processes.

_____   Demonstrates both theoretical and experiential understanding of group approaches to counseling.

_____   Demonstrates an understanding of individual and group approaches to assessment.

_____   Demonstrates an understanding of research and program evaluation.

_____   Demonstrates an understanding  and actions consistent with the ethics of professional counseling practice and commits him/herself to that end.

_____   Demonstrates an understanding of self and others as spiritual beings.

_____   Demonstrates an understanding of the organizational, political, and social structures in his or her identified specialty areas.

VII.
SUGGESTED INTERN GRADE

Having evaluated the intern on sub-components of each of the preceding five dimensions, place a check mark to the left of the grade that you feel is more appropriate to evaluate the student’s internship experience.

_____
A = A strong, above-average internship experience

_____
B = An average internship performance

_____
C = A below-average internship performance

_____
D = A poor internship performance indicating the questionable appropriateness of career choice and or low level mastery of necessary skills

_____
F = An internship performance indicating inappropriate career choice and insufficient skill development

APPENDIX F

CREIGHTON UNIVERSITY 

APPLICATION FOR PORTFOLIO COMPREHENSIVE EXAMINATION

Name:  ________________________________________________________________________________

Address:  ______________________________________________________________________________

Phone:  ________________________________________________________________________________

Email:  ________________________________________________________________________________

I, ___________________________________________, am applying to participate in the Portfolio Comprehensive

Examination during the spring semester of 20______.

I understand that the examination requires:

· a written case study due on or about February 22nd (as determined by the Director of the Counselor Education Program);

· a individual taped counseling session and critique due on or about March 1st (as determined by the Director of the Counselor Education Program); and 
· a reflective journey of my personal and professional growth due on or about March 15th (as determined by the Director of the Counselor Education Program).

Following submission of all components of the examination, the Director will contact me regarding an oral defense of my work.  The defense will be scheduled between 9AM and 3PM and will require that I be available for a minimum of two hours.  

I understand the requirements of the Portfolio Comprehensive Examination and request acceptance.

____________________________________________________

_____________________________________

Signed




Date

APPENDIX G
RUBRICS FOR PORTFOLIO COMPREHENSIVE EXAMINATIONS

Rubric for Written Case Study Component of Comprehensive Examination

	Item to Be Evaluated
	Target
	Satisfactory
	Unsatisfactory

	Content and Pedagogical Knowledge
	The case study response demonstrates comprehension in and includes the essential knowledge components of all 10 core areas in the case study response. The 10 core areas include: Professional Identity, Social and Cultural Diversity, Human Growth and Development, Career Development, Group Work, Helping Relationships, Assessment, Research and Program Evaluation, Ethics, and Spirituality


	The case study response demonstrates comprehension in and includes the essential knowledge components of no less than 8 core areas in the case study response.
	The case study response displays a lack of comprehension and inclusion of the essential knowledge components. Six or less of the core knowledge component were inadequately presented in the case study.

	Skills Developed
	The case study adheres to formal APA writing format. The case study contains correct title page, abstract, grammar, sentence structure, and  citation/reference, usage. It contains a minimum of 15 citation/references. The case study adheres to all components of Academic Honesty as described in Creighton University Education Department and Counselor Education Program syllabi.
	The case study adheres to some formal APA writing format components; however, the case study has deficiencies or errors in format structure, grammar, sentence structure, or citation and references. It contains a minimum of 10 citation/references.


	The case study demonstrates little to no adherence to APA writing format, contains errors in each of the identified format components. It contains a minimum of 5 citation/references. The case study has not adhered to the Academic Honesty components of Creighton University’s Education Department and Counselor Education Program.

	Awareness/Integration instruction to the Counseling Profession and Case Study


	The case study demonstrates the ability to analyze the information taught over the term of the program, and synthesize it into an ethically coherent case study that accurately applies acceptable counseling theories and methods to the client presented in the case.
	The case study demonstrates the ability to analyze the information taught over the term of the program, and synthesize it into an ethically coherent case study that accurately applies acceptable counseling theories and methods to the client presented in the case. The case study is deficient in one or more (but no more than three) theoretical, methodological, or strategic  counseling component areas.


	The case study does not demonstrate an ability to accurately analyze information taught during the term of the program, and synthesize it into an ethically coherent, accurately conceptualized plan of action for the case study client provided.

	Overall Presentation


	The case study presenter verbally demonstrates agreement between the written and oral presentation. The students’ oral defense demonstrates comprehension in and application of counseling knowledge, ethical practice, and, and an appropriate helping relationship.
	The case study presenter verbally demonstrates agreement between the written and oral presentation; however, the oral defense demonstrates deficiencies in the application of counseling knowledge, ethical practice, and appropriateness in the helping relationship.
	The case study presenter does not present an oral defense that matches the presentation. Thus, the oral defense demonstrates deficiencies in the application of counseling knowledge, ethical practice, and (but not limited to) inappropriateness in the helping relationship.


Rubric for Individual Counseling Session and Critique Component of Comprehensive Examination
	Item to Be Evaluated
	Target
	Satisfactory
	Unsatisfactory

	Content
	
	
	

	- Description of Client/Session
	Clear, delineated discussion of client’s human growth and development, the counseling theory utilized, the identified presenting problem, the session goal, long-term goals, a plan for counseling, and ethical concerns considered
	Overview of client’s human growth and development, the counseling theory utilized, the identified presenting problem, the session goal, long-term goals, a plan for counseling, and ethical concerns considered
	Poor discussion of client’s human growth and development, the counseling theory utilized, the identified presenting problem, the session goal, long-term goals, a plan for counseling, and ethical concerns considered

	- Transcription
	Outline of speaker, verbatim response, Basic Counseling Responses (BCR), intent, and focus as well as an appropriate alternative counselor response and BCR, intent, and focus.
	Outline of speaker, verbatim response, BCR, intent, and focus as well as an alternative counselor response and BCR, intent, and focus.
	Lack of understanding of counseling process and identification of BCR, intent, and focus.

	- Skills Evaluation
	Identified usage of essential, passive, active, interpretive, and discretionary skills.  Determination of proper use of skills as well as overuse/under-use of skills.
	Identified usage of essential, passive, active, interpretive, and discretionary skills.
	Little or no understanding of required skills:  essential, passive, active, interpretive, and discretionary.

	- Personal Critique and Evaluation
	Clear, delineated personal evaluation and reflection of qualities, skills, and assistance as a counselor.
	Overview of personal evaluation and reflection of qualities, skills, and assistance as a counselor.
	Little or no description of personal evaluation and reflection of qualities, skills, and assistance as a counselor.

	Organization
	Clearly stated, well-organized paper with efficient use of resources and sound reflection.
	Well-organized paper with good use of resources and sound reflection.
	Lack of understanding of clarity, organization, resources, and reflection

	Scholarship
	Correct utilization of APA format: title page, abstract, first page of manuscript, references in text, and reference page, grammar, and sentence structure.
	Correct utilization of APA format in the majority of areas listed.  Good use of grammar and sentence structure.
	Lack of understanding of APA format.  Poor grammar and/or sentence structure.


Rubric for Reflective Journey Component of Comprehensive Examination

	Item to Be Evaluated
	Target
	Satisfactory
	Unsatisfactory

	Content and Pedagogical Knowledge
	Comprehends one’s own self-reliance in the use of counseling knowledge with clients.  Differentiates between effective and ineffective counseling practice.  Analyzes ethical and guidelines and legal practices related to the counseling profession. 
	Identifies effective and ineffective counseling practice and can describe ethical guidelines and legal practices in counseling.  Does not possess self-reliance in knowledge and understanding.
	Displays a lack of understanding regarding counseling knowledge, effective and ineffective practice, and the ethical/legal guidelines related to the profession.

	Skills Developed
	Responds to client issues and concerns with appropriate counseling skills.  Adapts counseling practice to meet needs of the client.  Initiates termination or referral when in the best interest of the client.     
	Identifies counseling practice utilized with client.  Evaluation of practice with client is inconsistent and lacks substance.  Terminates at predetermined times, refers with predetermined issues.


	Does not possess a repertoire of skills to utilize with clients.  Is unaware of when to terminate sessions, the counseling relations, or to refer. 

	Awareness/Integration of Attitudes Beneficial to the Counseling Profession


	Demonstrates leadership in the role of the professional counselor.  Displays a professional commitment to ethical guidelines and legal practices. Revises judgments and behaviors when ineffective as a professional counselor.
	Describes leadership in the role of the professional counselor.  Understands the values of ethical guidelines and legal practices.  Realizes that judgment or behavior change may be needed when ineffective with a client.


	Unsure of role in the counseling profession.  Knows about ethical guidelines and legal practice in counseling.  Unable to evaluate practice for effectiveness.

	Evidence of Personal/Professional Growth


	Recognizes the need for balance between personal and professional lives.  Accepts responsibility for personal and professional growth and well-being.
	Realizes need for balance between personal and professional lives.  Articulates a suitable plan of action – reticent to implement.
	Enmeshed or ignorant of client’s issues.  Personal/professional growth activities are non-existent. 

	Overall Presentation


	Presents a clear understanding of who he/she is as a professional counselor.  Understands that professional practice constitutes lifelong learning.
	Describes the role of a professional counselor.  Personal/professional development activities do not follow comprehensive focus.
	Does not understand the role of the counselor and how it relates to him/her.  No demonstration of personal/professional development.
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