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     Assessment is defined as, “the systematic collection, review and use of information about education 
programs undertaken for the purpose of improving student learning and development.” (Scritchfield, 
2002).  “Classroom assessment is a simple method faculty can use to collect feedback, early and often, on 
how well their students are learning what they are being taught.” Angelo, T.A., (1991).  There are four 
primary purposes for classroom assessment: To inform the teacher, to inform the learner, to inform the 
school community, and to inform accrediting bodies.  According to Walvoord (2004), there are three 
basic steps to assessment: 1) Articulate the goals or learning outcomes; 2) Gather evidence about how 
well students are meeting the goals; 3) Use the information for improvement. 

     There is a wide range of assessment approaches, from tightly structured and timed standardized 
achievement tests, to casual observations.  Assessment strategies can include written tasks, such as 
assignments, papers and short responses.  Written tests can vary in administration approach, whether in 
class, on line, take home, strictly monitored or open,  to research, timed or not.  Testing can involve 
standardized achievement tests, criterion referenced tests, textbook tests or teacher-created exams. 
Traditional assessment is typically limited to tests, administered on a group basis, and focused on a single 
subject or topic to demonstrate mastery of factual or procedural knowledge.  Some is to be learned 
outright.  Some is to be retrieved via the use of reference materials.  Testing circumstances are a highly 
structured event separate from the teaching and learning process and usually occur at the end of 
instruction for grade-giving purposes.  Assessment is restricted to responses to an instrument, with an 
emphasis on objectivity.  The teacher primarily conducts the evaluation.  There is concern with validity, 
reliability, and generalizability.  Test scores result in a final number or grade.  But as Albert Einstein is 
attributed to have said, “Everything that can be counted does not necessarily count; everything that counts 
cannot necessarily be counted.” (online) 

     Although traditional assessments are highly effective, some situations do not lend themselves to the 
use of these.  Alternative or “Authentic” assessments include a wide variety of methods and tools and can 
be multidimensional and multidisciplinary.  Such assessments can be broad and holistic and woven into 
and throughout the teaching and learning process.  For an assessment to be considered authentic, it should 
involve real-life tasks, performances, or challenges that replicate the problems faced by an expert in a 
particular field.  Students should initially be made aware of initially, the criteria on which their 
performance will be judged, and be able to apply the criteria to their work.  These assessments are 
typically administered on an individual basis.  Students should be asked to demonstrate their control over 
the essential knowledge being taught by actually using the information  in a way that reveals their level of 
understanding.  Authentic assessment approaches include observation, interaction, peer and self-
assessment, portfolios, projects, videos, presentations, group work, and journals. The teacher can probe 
and clarify student knowledge with flexible and rich data collection, credibility, confirmability, and 
transferability. 

     Performance Assessment is one type of authentic assessment. The primary components of performance 
assessment are: 1) Context: What performance will be evaluated; 2) Criteria: By what standards will 
proficiency be judged? How will these standards be determined?; 3) Method: How will performance be 
elicited so that it can be observed? How will performance be rated and recorded? Who shall evaluate the 
performance? 



     The teacher might utilize quality points as a way of evaluating performance assessment.  These 
include: 1) Students being given quality models of performance based upon real-world examples of 
excellence; 2) Students practicing toward, and teachers teaching toward those models.  Criteria are clearly 
stated and set in advance; 3) High standards being set and maintained, and additional instruction support 
provided for all students to meet standards; 4) Students having the opportunity to reflect and practice self 
evaluation; 5) The engagement and motivation factors that have traditionally involved students in sports 
and the arts can be applied to academic endeavors. 

      Teachers need to consider how they, the teacher, intend to collect, manage, make and report the 
student assessment data.  The teacher needs to have a plan initially as to how the assessment data will be 
used, and develop a data analysis system. 

     Because performance tests typically call for students to display fairly high-level skills and because the 
tasks involved are often authentic, that is, resemble real-world challenges, performance tests have 
received substantial support from educators and noneducators alike.  Use of performance tests has made 
rubrics popular.  Ultimately, students’  responses have to be scored or graded.  A rubric is an authentic 
assessment tool used to measure students’ work.  It serves as a working guide for students and teachers, 
usually handed out before the assignment begins, in order to get students to think about the criteria on 
which their work will be judged.  The rubric seeks to evaluate a student’s performance based on the sum 
of a full range of criteria rather than a single numerical score. 

     An effective rubric has three essential features: 1) Evaluative Criteria – Are used to distinguish 
acceptable responses from unacceptable responses.  The criteria will vary depending on the product or 
skill involved.  Criteria can either be given equal weight or be weighed differently; 2) Quality definitions 
– Describe the way that qualitative differences in students’ responses are to be judged.  If four different 
levels of quality are assigned to a project’s organization, the rubric provides descriptions for each of those 
levels; 3)  Scoring Strategy – May be either holistic or analytic.  Using a holistic strategy, the scorer takes 
all the evaluative criteria into consideration but aggregates them to make a single, overall quality 
judgment.  An analytic strategy requires the scorer to render criterion-by –criterion scores that may or 
may not ultimately be aggregated into an overall score. 

     According to Herman, Aschbacher & Winters (1992), good scoring rubrics will; 1) Help teachers 
define excellence and plan how to help students achieve it; 2) Communicate to students what constitutes 
excellence and how to evaluate their own work; 3) Communicate goals and results to others; 4) Help 
instructors or other raters be accurate, unbiased and consistent in scoring; 5) Document the procedures 
used in making important judgments about students. 

     When creating rubrics, there are questions that can be asked that will guide the rubric designer.  These 
include: 1)  What are the subtasks of the assignments?; 2) What are the cognitive and performance 
components?; 3) Is this a qualitative or quantitative rubric?; 4) Is the purpose for student feedback or for 
evaluation?; 5) What are the ranking descriptors going to be?; 6) Does the rubric allow for a full range of 
skills and knowledge with clear indicators of each level of performance?; 7) After utilizing the rubric, 
does it need any revisions? 

     An effective rubric is closely aligned to the performance task.  It attends to the aspects of content, 
process, the performance itself, and growth, change and/or quality improvement.  It clearly defines 



criteria and attributes for various qualities of work, whether outstanding, satisfactory or unsatisfactory.  It 
uses format and descriptors which are clear, focused, precise, and developmentally appropriate.  It is 
accompanied by early-on-instruction related to the use of rubrics. 

     Although traditional assessment methods can evaluate students’ knowledge effectively  especially in 
regard  to content learning, authentic assessments ask students to apply skills and abilities as they would 
in real life.  If our instructional goals are to ask students to write, speak, listen, create, think critically, do 
research, solve problems or apply knowledge, then according to Grant Wiggins (1993), our tests should 
be authentic. Authentic assessment has the same issues faced by traditional assessment, and that is 
insuring that the assessment is reliable and valid.  One way to insure that is to use a behavior content 
matrix, and grading rubrics.  Examples of a behavior content matrix and a grading rubric are in 
appendices I, II, and III. 
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Appendix I 

Insuring Validity of Assessment 

Behavior Content Matrix 

1. Decide on how many items students can complete during testing period. 
 

2. Write items to cover all the objectives taught.  
 

3. If more time is spent on an objective, more items should be on test. 
 

4. Write test items that test at the level the content is taught, 

 

Grading Rubric 

1.  Describe overall performance expected. 
 

2.  Provide specific descriptions and/or points for each criteria 
 

3. Construct a model response for essay tests. 
 

4. For each item, grade all the student’s on that item before moving to the next item  
 
 

 

 

 

 

 

 

 

 

 

 



Appendix II 
BEHAVIOR CONTENT MATRIX   

TOPIC  KNOWLEDGE  COMPREHENSION  APPLICATION  ANALYSIS  SYNTHESIS  EVALUATION  TOTAL 

Writing Objective 
Mager 

            1       1

Writing Objective 
Bloom 

            2       2

Inclusive Classroom      3        1 3       7

Norm Referenced 
Assessment 

    2              2

Criterion Referenced 
Assessment 

    1        2       3

Diagnostic Test              1       1

Aptitude Test      1              1

Achievement Test      1              1

Assessment Terms      3        1 1       5

Writing Tests      1        1 3       5

Scoring Tests              1       1

Grading      3        1 2       6

Classroom 
Management 

    2        1 1       4

Nebraska STARS      2              2

TOTAL      19        9 14       42



Appendix III 

Grading Rubric 

 
A.  Philosophy 

Pts. 
Possible 

Your 
points 

1.  Beliefs about relationship between behavior and learning 1  
2.  How you will develop social and emotional skills in students 1  
3.  Reference to theories 1  
4.  Teacher power base you ascribe to: referent, expert or legitimate 

power 
1  

5. What type of management system you use: student, collaborative or 
teacher directed 

1  

 
B. Preventative Approaches 

  

1.  How you build rapport. 1  
2. How you recognize students and feelings. 1  
3. Rules 1  
4. Procedures 1  
5. Motivational Strategies 1  
 

C. Design of Environment 
  

1.  Furniture arrangement/include picture 1  
2. Rationale for such   
3. How your arrangement facilities social contact 1  
4. How your arrangement facilities physical/psychological security 1  
5. How your arrangement stimulates cognitive growth 1  
 

D. Rectifying Surface Behaviors 
  

1.  Decide whose problem it is/teacher’s or student’s – how will this be 
done 

1  

2.  Use of minimally evasive procedures 1  
3. Passive or active listening techniques 1  
4. I messages 1  
5. Problem – solving techniques 1  
 

E. Dealing with Serious Problems 
  

1.  How you will deal with special education students’ 
mental/behavioral issues 

1  

2. How you will deal with verbal aggression 1  
3. How you will deal with physical aggression 1  
4. What resources are available to assist with this 1  
5. What is your bullying policy and how will you manage it 1  

 


