
4 – Teaching and Learning: Evaluation and Improvement 1 
	2 
The institution demonstrates responsibility for the quality of its educational programs, learning 3 
environments, and support services, and it evaluates their effectiveness for student learning 4 
through processes designed to promote continuous improvement. 5 
 6 
Argument 7 
 8 
Creighton University has a commitment to continuous improvement with respect to teaching and 9 
learning.  The University has established processes and procedures to evaluate student learning, 10 
including academic program review and new program approval. Policies related to assessment of 11 
prior learning, transfer credit, and dual and joint degrees have been established.   12 
 13 
4.A – Core Component 4.A 14 
 15 
The institution demonstrates responsibility for the quality of its educational programs. 16 
 17 

1. The institution maintains a practice of regular program reviews.  18 
2. The institution evaluates all the credit that it transcripts, including what it awards for 19 

experiential learning or other forms of prior learning.  20 
3. The institution has policies that assure the quality of the credit it accepts in transfer. 21 
4. The institution maintains and exercises authority over the prerequisites for courses, rigor 22 

of courses, expectations for student learning, access to learning resources, and faculty 23 
qualifications for all its programs, including dual credit programs. It assures that its dual 24 
credit courses or programs for high school students are equivalent in learning outcomes 25 
and levels of achievement to its higher education curriculum.  26 

5. The institution maintains specialized accreditation for its programs as appropriate to its 27 
educational purposes. 28 

6. The institution evaluates the success of its graduates. The institution assures that the 29 
degree or certificate programs it represents as preparation for advanced study or 30 
employment accomplish these purposes. For all programs, the institution looks to 31 
indicators it deems appropriate to its mission, such as employment rates, admission rates 32 
to advanced degree programs, and participation rates in fellowships, internships, and 33 
special programs (e.g., Peace Corps and Americorps). 34 

 35 
 36 
Argument 37 
 38 
4.A.1.   Following its reaffirmation of accreditation in 2006-07, Creighton University elected the 39 
Open Pathway for maintaining its accreditation status.  As a component of the Open Pathway, 40 
Creighton University developed and approved a Quality Initiative Project focused on academic 41 
effectiveness and program review.  An Academic Program Review Policy was developed and 42 
approved in 2013.  It arises from the University’s mission and University-Level Outcomes, and 43 
provides a mechanism for all academic programs to undergo a regular and systematic process of 44 
review.  The Office for Academic Excellence and Assessment maintains a University-wide 45 



calendar of program reviews.  A detailed process flow diagram and project plan were developed 46 
to ensure that a consistent process is followed for all program reviews. 47 
 48 
Systematic program review provides a vehicle to ensure evidence of educational quality and 49 
consistency with national trends; documentation of student performance and achievement of 50 
stated program outcomes; evaluation of resources including student support, faculty and space; 51 
improvement of educational quality and strategies for improvement; an evaluative process which 52 
identifies strengths and weaknesses with a forward-looking projection; and an emphasis on 53 
actions focused on improvement.  Both external and internal reviewers are used to conduct the 54 
program reviews in order to ensure that the process is objective.  Program reviews are conducted 55 
virtually, through the use of WebEx conferencing software.  Following the virtual program 56 
review, a Reviewers Report is submitted by the internal and external reviewers.  The report 57 
includes the reviewers’ recommendation on whether to maintain, strengthen, monitor, or 58 
discontinue the program.  The Program Review Subcommittee of the University Assessment 59 
Committee is then tasked with reviewing the Self Study Report and Reviewers Report related to 60 
each program review and generating an Executive Summary, which includes a recommendation 61 
as well as a suggested timeline for the program’s next review. Each program self-study 62 
committee prepares a response memo and action plan, which is reviewed by the responsible 63 
dean(s), who may add additional action items or recommendations.  All documents are then 64 
provided to the Provost, who reviews them and makes the final recommendation to the President 65 
regarding the status of the program.  A detailed process flow diagram provides a visual depiction 66 
of the overall process.  In 2013-2014, program reviews were conducted for three undergraduate 67 
and five graduate programs.  Following the reviews, the Provost recommended strengthening 68 
five programs, suspending one, and discontinuing two (undergraduate and graduate programs in 69 
Atmospheric Science).  The 2014-2015 cycle included six undergraduate programs, including the 70 
Honors Program, and four graduate programs within the Department of Education.  Following 71 
the reviews, the Provost recommended strengthening three programs, maintaining one program, 72 
monitoring one program, and the discontinuation of a department but the creation of a new 73 
program within another existing department.  The 2015-2016 cycle included undergraduate, 74 
graduate and professional school programs, which included two “new” programs (reviewed after 75 
three years, per our Assessment Policy). Information related to those programs which hold 76 
specialized accreditation is found in 4.A.5. 77 
 78 
 79 
4.A.2.  Creighton University evaluates all credits that are transcripted.  The semester credit hour 80 
is the unit of instruction at Creighton.  The University’s Credit Hour Policy is based on courses 81 
taught in a standard 15-week semester, with expanded guidelines for courses not taught in the 82 
standard format or that are not classroom-based learning experiences.  The policy is intended to 83 
ensure that the number of credits awarded is reasonably equivalent to the standard of three hours 84 
of combined direct instruction and student work per credit hour for a 15-week semester.  Because 85 
courses are offered through a variety of delivery methods (on-campus, online, hybrid), a Credit 86 
Hour Calculator system is used to ensure that parity exists between an individual course offered 87 
both in a face-to-face format and at a distance.  88 
 89 
4.A.3.  Creighton University publishes and adheres to the policies regarding the transfer of credit 90 
in the Undergraduate Catalog.  This policy also addresses transient study.   The University 91 



complies with state guidelines related to transfer of credit, and evaluates all credits that are 92 
transcripted.  Transcripts are submitted to the various Offices of Admission as part of the 93 
admission process.  Determinations regarding transfer credit are made by the respective schools 94 
and colleges, generally by the Assistant/Associate Dean for Academic or Student Affairs.   95 
 96 
At the graduate level, requests for transfer credit are reviewed by the director of the individual 97 
graduate program.  The graduate program director makes the final decision on awarding of 98 
credit.  Courses without a direct equivalency may be granted elective credit.  All transfer credit 99 
awarded is posted to the student’s record, and the student is notified either by email or in writing. 100 
 101 
Students in the School of Pharmacy and Health Professions complete a waiver application form 102 
if they wish to request transfer credit.  The waiver application is reviewed by the instructor of the 103 
course they are requesting to waive.  The instructor makes a recommendation to the Assistant 104 
Dean for Academic Affairs, who then makes the final decision regarding the transfer of credit. 105 
 106 
The School of Medicine considers admission with advanced standing into the M3 year for 107 
qualified applicants if there are places available in the class.  Advanced standing admission is 108 
restricted to those applicants who are currently enrolled and in good standing at an LCME-109 
accredited school of medicine, has achieved a passing score on USMLE Step 1 and meets both of 110 
the following criteria:  has a Creighton affiliation (prior matriculation or alumni 111 
relationship/interest), and has a compelling reason to be admitted to Creighton.  All applicants 112 
for advanced standing are screened by the Assistant Dean for Admissions, and then discussed by 113 
the Assistant Dean for Admissions, the Associate Dean for Student Affairs, and the Associate 114 
Dean for Medical Education to determine whether the application should be admitted.  The 115 
Assistant/Associate Deans make a recommendation to the Executive Committee on Admissions, 116 
who makes the final decision.  Students who have completed the M.S. in Clinical Anatomy at 117 
Creighton are not required to take the first-year Anatomy course, but enroll in a Teaching 118 
Practicum for the same number of credit hours. 119 
 120 
Law students who wish to transfer to Creighton University from another ABA approved law 121 
school are allowed to transfer in up to 45 credit hours, provided that a grade of C or higher was 122 
earned.  The Associate Dean for Academic Affairs reviews the academic transcripts to determine 123 
course sufficiency. 124 
 125 
On rare occasions, the School of Dentistry will accept transfer credits if a student is transferring 126 
from another school to Creighton as a full-time student. 127 
 128 
The College of Professional Studies facilitates the awarding of credit for prior learning through 129 
submission of a portfolio.  The Prior Learning Assessment (PLA) Handbook serves as the guide 130 
for this process.  Once the evidence of achievement of learning outcomes in the portfolio is 131 
evaluated by the Adult Learning Council, the results are sent to the Registrar’s Office to 132 
document credit and course equivalency awarded. 133 
 134 
Students accepted into a degree program may earn college credit through successful completion 135 
of College Level Examination Program (CLEP) subject examinations.  CLEP examinations are 136 



administered at testing centers, and the College of Arts and Sciences makes final 137 
recommendations regarding awarding of credit. 138 
 139 
Advanced placement credit may be awarded for successful completion of the CEEB Advanced 140 
Placement Examination in Art History, Biology, Chemistry, Computer Science, Economics, 141 
Environmental Science, History, Physics, Political Science, and Psychology. However, such 142 
awards are not automatic and may involve further departmental testing or evaluation. Credit may 143 
or may not be eligible for fulfilling the Core Curriculum requirements.  144 
 145 
Creighton University acknowledges the quality of the IB Diploma Program.  Students with 146 
scores of 5 and higher on the higher level examinations will be granted college credit equivalent 147 
to lower-division courses at Creighton University. Depending upon grades, Diploma recipients 148 
may receive up to 30 hours of college course credit. A score of 4 may allow the student 149 
consideration for advanced placement in a given subject, but will not necessarily warrant the 150 
granting of college credit. These requests are reviewed on a case-by-case basis. 151 
 152 
4.A.4.  Prerequisites, co-requisites or other academic requirements are determined by each 153 
academic department.  Prerequisite requests and changes are documented and must go through 154 
the curriculum revision process in the college or school that offers the course.  Once the request 155 
is approved, the documentation is sent to the Registrar’s Office.  The information is then added 156 
to the student information system (NEST) as well as the respective catalog.  The new 157 
information is then reflected in the student audit in Degree Works, the electronic repository.  158 
Once the change is made, students may not register for the course unless credit has been received 159 
for the prerequisite, or the student is currently enrolled in the prerequisite/co-requisite course.  160 
Individual departments are responsible for determining if all prerequisites are met. 161 
 162 
Undergraduate students in the College of Arts and Sciences and the Heider College of Business 163 
may earn college credit through Creighton or another regionally-accredited college or university 164 
while enrolled in high school.  Credit earned in this way through Creighton will already be noted 165 
on the student’s Creighton transcript and considered institutional credit.  Dual credit earned 166 
through other institutions will be reviewed and evaluated by the college after formal acceptance 167 
to Creighton.  The College of Nursing does not accept dual credit in its undergraduate program.  168 
Faculty from high schools that want to offer a dual credit course must have at least a master’s 169 
degree, must apply to the department and college in the same manner as any potential part-time 170 
faculty member at Creighton, and submit a letter of application, copies of transcripts, and two 171 
recommendations. In Spring Semester 2016, Creighton University offered 6 dual-credit courses 172 
on 4 different high school campuses.  173 
 174 
Undergraduate students in the second semester of their senior year are permitted to take courses 175 
(up to 9 credits) for graduate credit, provided they have fulfilled all requirements for graduate 176 
work in a specific field.  They may receive both undergraduate and graduate credit for these 177 
courses.  They must register for graduate courses through the Graduate School.  The credit 178 
earned will not be accepted as part of a graduate program unless approved by the Dean.  179 
 180 
Among the Graduate School and professional schools, individual school/college or department 181 
curriculum committees are responsible for ensuring that courses are at the appropriate level of 182 



rigor, and that the expectations for student learning are clear.  Within the School of Medicine, 183 
this responsibility falls to the Educational Policy Committee; the School of Dentistry, School of 184 
Pharmacy and Health Professions, and School of Law each have a Curriculum Committee; and 185 
the College of Nursing has both an undergraduate and graduate Curriculum and Assessment 186 
Committee.  In addition to the relevant committees, the programs of study offered by each of 187 
these colleges and schools are subject to specialized accreditation.  188 
 189 
Creighton University hires faculty who have the appropriate credentials and qualifications to 190 
teach in its academic programs.(see 3.C.2)  In addition to evaluating prospective faculty’s 191 
educational credentials and disciplinary competence, individual schools and colleges have 192 
guidelines related to hiring for mission. 193 
 194 
Students have access to appropriate student resources to help them achieve their educational 195 
goals.  Creighton has three libraries which serve its students – the Reinert Alumni Memorial 196 
Library, the Health Sciences Library, and the Ahmanson Law Library.  Additional student 197 
resources includes:  Writing Center, tutoring services, EDGE, Student Support services, Office 198 
of Disability Accommodations, Student Health Services and Student Counseling Services, and 199 
the Career Center.  These resources are available for both campus and online students. 200 
 201 
4.A.5.  Since 1924, individual programs at Creighton University have been seeking and receiving 202 
accreditation by nationally recognized accrediting organizations.  The table below provides 203 
information on current accreditation status, including the accrediting agency, initial year of 204 
accreditation, most recent year of accreditation, and the date of its next review. 205 
 206 
School/College/	
Program	

Accrediting	Agency	
	

Original	
Review	

Last	
Review	

Next	
Review	

College	of	Arts	and	
Sciences		
			Program	in	Social	Work	

Council	on	Social	Work	Education	(CSW)	 1990	 2012	 2020	

			Teacher	Education	 National	Council	for	Accreditation	of	
Teacher	Accreditation	(NCATE)	

1958	 2011	 2018	

Heider	College	of	
Business	

Advanced	Collegiate	Schools	of	Business	
(AACSB)	

1949	 2016	 2020	

			Accounting	Program	 Accounting	Accreditation	Committee	of	
the	AACSB	

1982	 2015	 2020	

College	of	Nursing	 Commission	on	Collegiate	Nursing	
Education		(CCNE)	

2001	 2011	 2021	

School	of	Dentistry	 Commission	on	Dental	Accreditation	
(CODA)		

1946	 2012	 2019	

School	of	Law	 American	Bar	Association		
Section	of	Legal	Education	and	
Admissions	to	the	Bar	(ABA)		

1924	 2010	 2016-17	

School	of	Medicine	 Liaison	Committee	on	Medical	
Education	(LCME)	

1942	 2013	 2020	

School	of	Pharmacy	and	
Health	Professions	
			Pharmacy	Program	

Accreditation	Council	of	Pharmacy	
Education	(1980-present)		

1980	 2015-16	 2020-21	

			Physical	Therapy	
Program	

Commission	on	Accreditation	in	Physical	
Therapy	Education	(CAPTE)		

1996	 2002	 2020	

			Occupational	Therapy	 Accreditation	Council	for	Occupational	 1987	 2010	 2020	



Program	 Therapy	Education	(ACOTE)	of	the	
American	Occupational	Therapy	
Association	(AOTA)	

Emergency	Medical	
Services	Education	
Program	

Commission	on	Accreditation	of	Allied	
Health	Education	Programs	(CAAHEP)	

1984	 2010	 2015	

 207 
 208 
4.A.6.  Creighton University uses a variety of mechanisms to evaluate the success of its 209 
graduates, including employment rates, pass rates on professional licensure examinations, 210 
acceptance rates to advanced degree programs, participation rates in fellowships, internships and 211 
volunteer program.  In 2014-15, Creighton University partnered with the Gallup Organization to 212 
develop a survey, called the Creighton-Gallup Index, which measures workplace engagement, as 213 
well as how Creighton graduates are doing on five key dimensions of well-being:  purpose, 214 
social, physical, financial, and community.  The index will provide evidence for understanding 215 
the worth of pursuing a college degree at Creighton University. 216 
 217 
 218 
Sources 219 
 220 

• Program review policy; Process flow diagram; Collaboration site for project plan, master 221 
documents and templates; Program review master calendar 222 

• Course catalogs; general education requirements 223 
• Credit Hour policy and credit hour calculator (CAI) 224 
• Transfer policies for all schools/colleges 225 
• Prior Learning Assessment (PLA) Handbook 226 
• Schedule of Offsite Courses (Spring 2016) 227 
• Academic Specialized Accreditation web page 228 
• Creighton University Graduate Catalog, 2016-2017 229 
• College and School policies on Hiring for Mission 230 
• Methods of Evaluating Graduates’ Success 231 
• Information on placement exams (foreign language and other) 232 
• Advanced placement policies 233 
• TRIO programs; Ad Astra/Arete 234 
• NextStep program 235 
• Honors program 236 
• Curriculum committees for various schools/colleges; new course approval process 237 
• Adult Learning Council 238 
• Summer/Winter Advisory Council 239 
• Graduate Board 240 
• Student Support Services; Writing Center; Library resources 241 
• Instructional design (CAI) 242 
• Faculty listings (CVs) 243 
• Faculty hiring guidelines 244 
• Dual/Joint Degree policies 245 



• New program approval process 246 
• Accreditation information – http://www.creighton.edu/’accreditation  247 
• CU-QI (educational effectiveness indicators) 248 
• Graduate exit surveys; Career Center exit surveys and data 249 
• Institutional Research Office; Alumni surveys 250 

  251 



Core Component 4.B 252 
The institution demonstrates a commitment to educational achievement and improvement 253 
through ongoing assessment of student learning. 254 

1. The institution has clearly stated goals for student learning and effective processes for 255 
assessment of student learning and achievement of learning goals. 256 

2. The institution assesses achievement of the learning outcomes that it claims for its 257 
curricular and co-curricular programs. 258 

3. The institution uses the information gained from assessment to improve student learning. 259 
4. The institution’s processes and methodologies to assess student learning reflect good 260 

practice, including the substantial participation of faculty and other instructional staff 261 
members. 262 

4.B.1 263 
Since our most recent institutional accreditation site visit in 2006-2007, Creighton University 264 
established in 2008 six University-level Learning Outcomes that all university graduates are expected 265 
to fulfill. Each of the nine colleges and schools of the university has articulated a set of learning 266 
outcomes, and has mapped these college or school learning outcomes onto the University-level 267 
Learning Outcomes.  In addition, the Division of Student Life has similarly mapped student learning 268 
outcomes in their co-curricular efforts or initiatives to both University-level Learning Outcomes as 269 
well as to standards from the Council for the Advancement of Standards in Higher Education (CAS 270 
Standards).  Student learning at all levels and in all areas, both curricular and co-curricular, are tied to 271 
explicit and public learning outcomes.   272 
 273 
While many faculty members and academic programs and instructors have routinely engaged in the 274 
assessment of student learning, Creighton University constituted a University Assessment 275 
Committee in 2003. The committee consists of faculty members, administrators, and staff members 276 
who are appointed by the University President.  This committee oversees the assessment of student 277 
learning with respect to the University-level Learning Outcomes with support from the Office of 278 
Academic Excellence & Assessment. Creighton University first adopted in 2011 a University 279 
Assessment Policy. In accordance with this policy, each curricular and co-curricular program is 280 
responsible to prepare its own report about the assessment of student learning with respect to 281 
program learning outcomes, which are expected to be mapped to the University-level Learning 282 
Outcomes. 283 
 284 
General Education 285 
Since our last institutional accreditation site visit in 2006-2007, Creighton University adopted a 286 
common general education program, the Magis Core Curriculum, for students in all undergraduate 287 
degree programs for the first time in 2013 (see 3.B.1). Each curricular component of the Magis 288 
Core Curriculum is designed to deliver one or more learning objectives, each of which is mapped 289 
onto one of the six University-level Learning Outcomes, as described in detail in the Magis Core 290 
Curriculum Plan. The Magis Core Curriculum is thereby responsible to ensure that each 291 
undergraduate student has fulfilled all of University-level Learning Outcomes 2 through 6 (i.e., 292 
critical thinking, Catholic and Jesuit values, clear and effective communication, ethical reflection, 293 
and working across diversity) upon graduation from the university, while each undergraduate 294 
student’s major program of study is responsible to ensure that the student has fulfilled University-295 
level Learning Outcome 1 (i.e., disciplinary competence). The University Core Curriculum 296 



Committee is responsible annually, beginning in 2015, to report to the Provost on the assessment of 297 
undergraduate student learning in the Magis Core Curriculum. The committee assesses student 298 
learning in the Magis Core Curriculum according to the assessment plan outlined in Chapter 1 of 299 
the Magis Core Curriculum Plan. 300 
 301 
Degree Programs 302 
Beyond the undergraduate general education program, each college and school and multiple co- 303 
curricular programs have articulated goals for student learning and active assessment plans.  Each 304 
college, school, and division’s learning outcomes align with the University-level Learning 305 
Outcomes and each program has developed a plan by which student learning outcomes are 306 
annually assessed and reported.  Specifically, 307 
• Undergraduate Degree Programs 308 

o As indicated in the Program Assessment Summary Report for 2014-2015, 38 of 46 309 
undergraduate degree programs (83%) had articulated program learning outcomes and 310 
mapped them onto the University-level Learning Outcomes. This is an improvement 311 
over the 2013-2014 report (48%). 312 

o In 2014-2015, 27 of 46 undergraduate degree programs (59%) had articulated an 313 
assessment plan; this is up from 41% in 2013-2014. 314 

 315 
• Graduate and Professional Degree Programs 316 

o As indicated in the Program Assessment Summary Report for 2014-2015, 36 of 37 317 
graduate and professional degree programs (97%) had articulated program learning 318 
outcomes and mapped them onto the University-level Learning Outcomes. This is an 319 
improvement over the 2013-2014 report (86%). 320 

o In 2014-2015, 35 of 37 graduate and professional degree programs (95%) had 321 
articulated an assessment plan; this is up from 86% in 2013-2014. 322 

 323 
Co-Curricular Programs 324 
Division of Student Life co-curricular efforts/offerings have student learning outcomes that are 325 
mapped to University-level learning outcomes and to standards from the Council for the 326 
Advancement of Standards in Higher Education (CAS).  CAS standards exist for a majority of the 327 
traditional offices within student affairs, while other areas map to other outside professional 328 
associations and agencies.   329 

o As indicated in the Program Assessment Summary Report for 2014-2015, 17 of 17 330 
co-curricular programs (100%) had articulated program learning outcomes and 331 
mapped them onto the University-level Learning Outcomes. This is an improvement 332 
over the 2013-2014 report (67%). 333 

o In 2014-2015, 17 of 17 co-curricular programs (100%) had articulated an 334 
assessment plan; this is up from 67% in 2013-2014. 335 

 336 
Academic and co-curricular student learning outcomes and assessment plans are annually submitted 337 
through TaskStream, our university-wide assessment reporting system.  Each program has 338 
completed a Curriculum Assessment Map which includes both student learning outcomes and their 339 
corresponding assessments; taken together, these graphics represent a concise portrait of student 340 
learning outcomes and assessment plans.  Annual assessment reports for individual programs are 341 
available through TaskStream, the university’s assessment management system. 342 



 343 
 344 
4.B.2 345 
The University Assessment Committee annually solicits assessment reports from each program 346 
offered by the university with the support of the Office of Academic Excellence & Assessment. 347 
Faculty and staff members who have responsibility for the assessment of student learning in each 348 
program submit reports on student learning with respect to the learning outcomes of the program 349 
through TaskStream. The assessment reports on student learning in each program include the 350 
following required components: (1) a custom requirement report that focuses on the discussion of 351 
intended learning outcomes and actual results among the faculty, staff, and students involved in a 352 
program; (2) the learning outcomes or objectives for the program ; (3) a plan for the assessment of 353 
student learning with respect to the learning outcomes of the program ; (4) assessment findings 354 
about student learning with respect to the learning outcomes of the program ; (5) a continuous 355 
improvement plan for the enhancement of student learning with respect to the learning outcomes of 356 
the program ; and (6) a status report on progress toward implementing the continuous improvement 357 
plans from the assessment reports for prior years for the program. 358 
 359 
Once a program has submitted its annual assessment report to the University Assessment 360 
Committee, the Peer Review Subcommittee reviews the report of each program using a rubric, and 361 
assigns to each of the six required components of the report a rating of (1) does not meet 362 
expectations, (2) meets expectations, or (3) exceeds expectations. The subcommittee then publishes 363 
these ratings together with formative comments about the ratings for faculty and staff members 364 
associated with the program to review. The University Assessment Plan requires the University 365 
Assessment Committee, with the support of the Office of Academic Excellence & Assessment 366 
(AEA), to prepare an annual summary report of the ratings of the Peer Review Subcommittee and to 367 
submit the report to the University Provost.  The 2013-2014 report was prepared by the AEA, 368 
approved by the UAC and submitted to the Provost and Deans.  Future reports will be prepared by 369 
the UAC, with the assistance of the AEA, for administrative submission and review, as outlined in 370 
the policy. 371 
 372 
The 2014-2015 reports included the Magis Core Curriculum (first assessment cycle) as well as 373 
annual report from the undergraduate, graduate and professional, and co-curricular programs. 374 
 375 
 376 
General Education 377 
In 2014-2015, the assessment report for the Magis Core Curriculum analyzed student learning with 378 
respect to the Magis Core Curriculum learning objectives in each of the six Foundations 379 
components that students are normally expected to complete in the first year of undergraduate 380 
study. The preparation of the assessment report for the Magis Core Curriculum involved (1) 381 
collection of a random sample of student work from all courses that satisfy one of the components 382 
being assessed, (2) assessment of the levels of proficiency demonstrated in the student work 383 
collected by faculty members of the undergraduate colleges using assessment rubrics developed by 384 
the university faculty on the basis of the VALUE assessment rubrics developed by the Association 385 
of American Colleges & Universities (AAC&U), (3) review and discussion of the resulting 386 
assessment data by relevant groups of faculty, including instructors of the relevant Magis Core 387 
Curriculum courses and faculty governing bodies responsible for curricular oversight in each 388 
undergraduate college, (4) the formulation of recommendations about the curriculum and the 389 
assessment process on the basis of this input, and (5) the summary of all this input and 390 
recommendations to the University Provost on the basis thereof from the University Core 391 



Curriculum Committee. 392 
 393 
Degree Programs 394 
Additionally, each college and school program collected and aggregated assessment data relevant 395 
to program learning outcomes.  As indicated in the Program Assessment Report Summary for 396 
2014-2015: 397 
• Undergraduate Degree Programs 398 

o 27 of 46 undergraduate degree programs (59%) collected and aggregated 399 
assessment data; this is an improvement over the 2013-2014 report (41%). 400 

o Each college is also required annually to share program assessment data with faculty 401 
and professional staff members who are responsible for delivering the degree program 402 
and to seek the input of faculty and staff members in formulating conclusions about 403 
the program assessment data. As indicated in the Program Assessment Summary 404 
Report, 27 of 46 undergraduate degree programs (59%) shared program assessment 405 
data with faculty and staff members and solicited input from them. This improvement 406 
over the 2013-2014 report (43%). 407 

o Additionally, all graduating seniors are asked to rate their proficiency in each of the 408 
six university-level learning outcomes on their Higher Education Research Institute 409 
(HERI) Student Survey. 410 

• Graduate and Professional Degree Programs 411 
o In 2014-2015, 35 of 37 graduate and professional degree programs (95%) 412 

collected and aggregated assessment data. This is an improvement over the 413 
2013-2014 report (86%). 414 

o All programs are required annually to share program assessment data with faculty and 415 
professional staff members who are responsible for delivering the degree program and 416 
to seek the input of faculty and staff members in formulating conclusions about the 417 
program assessment data. As indicated in the Program Assessment Summary Report 418 
for 2014-2015, 35 of 37 undergraduate degree programs (95%) shared program 419 
assessment data with faculty and staff members and solicited input from them. This is 420 
an improvement over the 2013-2014 report (84%). 421 

 422 
Co-Curricular Programs 423 
The Division of Student Life has been assessing student learning in its co-curricular offerings since 424 
the 2012-2013 academic year.  The Division of Mission and Ministry has been assessing its co-425 
curricular offerings for over ten years, and this assessment process helped shape the University-level 426 
outcomes to explicitly include Jesuit values.  Both the Division of Student Life and the Division of 427 
Mission and Ministry report on student learning using TaskStream.   428 
• The Division of Student Life, the Division of University Mission and Ministry, and the 429 

Office of the Provost are required annually to collect and aggregate assessment data 430 
relevant to at least one program learning outcome for each co-curricular program that they 431 
offer. As indicated in the Program Assessment Summary Report, 17 of 17 co-curricular 432 
programs (100%) collected and aggregated assessment data; this is an improvement over 433 
2013-2014 (67%), their first year of required reporting. 434 

• Each division and office is also required annually to share program assessment data with 435 
professional staff members who are responsible for delivering the co-curricular program 436 
and to seek the input of staff members in formulating conclusions about the program 437 
assessment data. 16 of 17 co-curricular programs (94%) shared program assessment data 438 
with staff members and solicited input from them. This is an improvement over the 2013-439 



2014 report (67%). 440 
 441 
The Peer Review Committee of the University Assessment Committee provides both summative and 442 
formative feedback to the programs, as well as provides a “cumulative rating” for each program.  443 
Programs scoring less than 5 points are deemed “not meeting expectations;” 5-9 points demonstrate 444 
“beginning progress;” and programs earning 10-15 points “meet expectations.”  Programs earning 13 445 
or more points are further denoted as “best practice programs.”  These ratings, by program as well as 446 
school/college/division, are annually shared with the deans and Provost.  In 2015, the deans utilized 447 
these ratings to establish school, college, and university-wide goals for the 2014-2015 reporting 448 
cycle. 449 

Deans’ Goals Targeted Results Actual Results 
Articulation of Learning Outcomes 100% 91% 

Current Assessment Plan 90% 79% 
Data Analysis Meets or Exceeds Standards 50% 56% 

Communications Meet or Exceed Standards 50% 39% 
Current Continuous Improvement Plan 90% 69% 

 450 
Most importantly—beyond plans and reports—is our achievement of student learning.  In 2014-451 
2015, 2018 measures were used to assess student learning, including 648 for disciplinary competence, 452 
426 for critical thinking, 212 for Ignatian values, 327 for communication, 168 for deliberative 453 
reflection, and 237 for cultural competence. Students met or achieved academic targets on 93% of all 454 
assessments in 2014-2015, ranging from 95% in disciplinary competence and cultural competence to 455 
90% in deliberative reflection and Ignatian values.  456 
 457 
4.B.3 458 
Each program is required to submit to the University Assessment Committee a continuous 459 
improvement plan as part of its annual assessment report about student learning. The 460 
continuous improvement plan, like the rest of the annual assessment report, is subject to review 461 
by the Peer Review Subcommittee of the University Assessment Committee as described in 462 
detail in subcomponent 4.B.2. As part of the following year’s assessment report, each program 463 
is required to submit to the University Assessment Committee a status report about the 464 
implementation of the previous year’s continuous improvement plan. The Associate Vice-465 
Provost for Academic Excellence & Assessment then reviews the status report as part of the 466 
annual program assessment report, as described in detail in subcomponent 4.B.2. 467 
 468 
Examples of program evaluation, reflection and action may be found in the undergraduate, 469 
graduate and professional, and co-curricular programs, but the most significant changes are found 470 
in our program of General Education. 471 
 472 
General Education 473 
Prior to the implementation of the Magis Core Curriculum as the general education program for all 474 
undergraduate degree programs of the university in 2014-2015, the four undergraduate colleges did 475 
not share a common, intentionally designed program of general education. Instead, each college 476 
designed its own Core Curriculum, although there was some overlap in the requirements of the 477 
general education requirements for each college. Assessment of student learning in these programs 478 
of general education prior to 2014-2015 was limited and unsystematic. This is partly because 479 
Curriculum 90, the general education program adopted as the Core Curriculum of the College of 480 
Arts& Sciences in 1993 and the basis of many requirements of the general education programs of the 481 
other three undergraduate colleges, was defined in terms of learning objectives that proved difficult 482 
or impossible to measure at a time when understanding of the assessment of student learning was not 483 



deep or widespread in the university in general, and in the College of Arts & Sciences in particular. 484 
 485 
The Magis Core Curriculum was expressly designed to address this deficiency by defining each of its 486 
components specifically to deliver one or more measurable learning objectives, as described in the 487 
Magis Core Curriculum Plan. Student learning with respect to University-level Learning Outcomes 2 488 
through 6 is assessed annually by the university faculty with the oversight of the University Core 489 
Curriculum Committee according to the following process. On a rotating basis, student learning in 490 
each component of the Magis Core Curriculum will be assessed, beginning with six Foundations 491 
components in 2014-2015 (Contemporary Composition, Critical Issues in Human Inquiry, Oral 492 
Communication, Mathematical Reasoning, Philosophical Ideas, and The Christian Tradition) and four 493 
Explorations components in 2015-2016 (Global Perspectives in History, Literature, Understanding 494 
Natural Science, and Understanding Social Science). 495 
 496 
The report of the University Core Curriculum Committee about the assessment of student learning 497 
in the Magis Core Curriculum for 2014-2015, which was approved by the University Provost in 498 
May 2016, recommends several modifications to student instruction in the six Foundations 499 
components of the Magis Core Curriculum on the basis of the assessment of student learning in 500 
those components of the curriculum during 2014-2015. The report also designates a specific 501 
academic leader, often a department chair or an associate dean, to be responsible for implementing 502 
each recommendation and for making a progress report about implementation in 2017. 503 
 504 
Undergraduate Degree Programs 505 
As indicated in the Program Assessment Summary Report for 2014-2015, 28 out of 47 undergraduate 506 
degree programs (61%) took such an action on the basis of faculty and staff conclusions about the 507 
analysis of assessment data. This is up/down from x% in 2013-2014. 508 
 509 
Graduate and Professional Degree Programs 510 
As indicated in the Program Assessment Summary Report for 2014-2015, 25 out of 37 graduate and 511 
professional degree programs (68%) took such an action on the basis of faculty and staff conclusions 512 
about the analysis of assessment data. This is up/down from x% in 2013-2014. 513 
 514 
Co-Curricular Programs 515 
As indicated in the Program Assessment Summary Report for 2014-2015, 16 out of 17 co-curricular 516 
programs (94%) took such an action on the basis of faculty and staff conclusions about the analysis 517 
of assessment data. This is up/down from x% in 2013-2014. 518 
 519 
While academic program reviews and assessments are long been an expected and annual activity, the 520 
university is becoming more systematic in planning and more explicit in its expectations of 521 
continuous improvement, based on actual student learning data. Starting with the 2014-2015 522 
Assessment Reporting Cycle, all academic and co-curricular programs were asked to describe the 523 
process by which they synthesized results, formulated overall conclusions and planned future actions.  524 
Virtually all programs described the process of faculty discussion and sharing of results; additionally, 525 
the majority of academic programs and approximately half of co-curricular programs attested to 526 
changes introduced base upon evidence of student learning.  Illustrative examples shared included 527 
changes in both assessment processes and curricular/educational practices.  Continuous improvement 528 
plans included:  529 
 530 
Among the undergraduate programs, 531 



• Faculty development workshops (e.g., Energy Program) and retreats (e.g., Exercise Science 532 
Department); 533 

• Revision of learning outcomes and curriculum maps (e.g., Biology, Bachelor in 534 
Interdisciplinary Leadership Studies); 535 

• Revision of assessment plans or tools (e.g., German Program exploring adding Goethe Exam 536 
as required and not voluntary measure; Physics is piloting a new rubric); 537 

• Curricular changes (e.g., integration of theory and methods courses in Sociology; added 538 
Christology as major requirement for Theology; concentration of developing calculation skills 539 
in Math 350 before exposing students to more theoretical aspects of differential equations and 540 
linear algebra (Math 445 and Math 429)). 541 

• Systemic changes (e.g., Physics is exploring requirement of assessment of student learning 542 
data as part of annual faculty report) 543 

 544 
Among the graduate and professional school programs, changes were introduced by both faculty and 545 
external accrediting bodies. 546 

• Faculty identified additional outcomes and learning criteria (Pharmacy Sciences); added 547 
courses to their curricular sequences (Leadership); introduced “checkpoints” into other 548 
curricular sequences (e.g., Physics requires students to demonstrate research achievement prior 549 
to enrollment in their PHY 799 Thesis course; Law School introduced mid-year “formative 550 
assessments” into a number of courses); modified existing courses (EDU 503) and major 551 
course assignments (MBA 771); and explored options for alternatives to the traditional 552 
Graduate Comprehensive Final (e.g., English).   553 

• The School of Dentistry also added a number of self-assessment exercises in response to a 554 
directive from the Commission on Dental Accreditation. 555 

 556 
Among the co-curricular programs, 557 

• Additional, intentional training was developed (e.g., Department of Residence Life’s “New 558 
Staff Institute”) to enable newest members of the team to “participate in remaining training 559 
sessions with stronger knowledge base and hopefully, improved outcomes and performance for 560 
the 2015-2016 academic year.” 561 

• New assessment tools were introduced into the program/assessment plan; for example, Student 562 
Health is implementing the SBAR communication tool to: provide aides with the opportunity 563 
to utilize a tool commonly used in healthcare; streamline the communication between health 564 
aide and on call provider; and to reduce errors in the healthcare system (which are often the 565 
result of poor communication). 566 

• New programs were launched which specifically targeted student learning outcomes; for 567 
example, the Creighton EDGE initiated the EDGE Scholars and EDGE Experiential Learning 568 
Program to” provide career exploration, vocational discernment, and professional development 569 
opportunities” while also encouraging students to apply “student knowledge and conceptual 570 
understanding to real-world problems.” 571 

 572 
Creighton’s academic and co-curricular programs are utilizing assessment results to modify our 573 
assessment processes, academic practices, and curricular/pedagogical offerings. 574 
 575 
4.B.4 576 
Creighton University’s participation in the 2006-2009 HLC Assessment Academy provided an 577 
educational foundation that elevated our faculty’s understanding of assessment (e.g., construction of 578 
University-Level Learning Outcomes, Peer Review processes, co-curricular assessments).  More 579 



importantly, over the past 10 years, the faculty and professional staff involved in academic and co-580 
curricular programs built upon this foundation as we adapted other “best practices” and have 581 
iteratively evolved our own processes, practices, and insights. 582 
 583 
Rubric Construction and Utilization  584 
The University Assessment Committee developed our current rubric for the peer review of program 585 
assessment reports, based on the Council for Higher Education Accreditation (CHEA) award-586 
winning work of Northern Arizona University and our sister Jesuit institution, Marquette University. 587 
Likewise, the College of Arts & Science Core Curriculum Revision Task Force of 2010-2013, made 588 
up of arts and sciences faculty members and representatives of each of the three other undergraduate 589 
colleges, developed the Magis Core Curriculum assessment rubrics on the basis of the VALUE 590 
Rubrics that have been developed and tested nationwide under the leadership of the Association of 591 
American Colleges & Universities (AAC&U).  In both cases, small groups of faculty and academic 592 
leaders reviewed others’ rubrics and suggested modifications to better fit our Creighton context 593 
and/or educational/specialized accreditation standards. These drafts were shared with the campus and 594 
the feedback received resulted in further modifications of these rubrics.  The Peer Review Rubric was 595 
first piloted in 2011-2012, and the Magis Core Curriculum Assessment Rubrics were first piloted in 596 
2014-2015. 597 
  598 
Participatory Feedback and Evolving Documents/Practices 599 
The Peer Review Pilot was generally successful in that it allowed the institution to evaluate the 600 
“state of assessment” or our “maturity (or lack thereof) in accepted assessment practices;” 601 
however, it became evident that our rubric did not fully communicate the university’s 602 
expectations regarding best practices in assessment and were not as adaptive to our holistic 603 
learning environment (i.e., academic, co-curricular, extra-curricular) as they needed to be.  The 604 
University Assessment Committee, as a whole, and the Peer Review Committee in particular 605 
reviews both the rubric and the processes on an annual basis.  Changes have been and will 606 
continue to be made as needed. 607 
 608 
Two examples illustrate these types of changes:  609 

1. Recent visits from specialized accreditation agencies highlighted the expectation of and 610 
need for “communications” surrounding student learning.  Therefore, the Peer Review 611 
Rubric was revised to require that even “beginning programs” have their learning outcomes 612 
publicly posted or shared (e.g., website, program materials) and that programs that “meet 613 
expectations” must offer evidence of “routinely sharing learning outcomes with students and 614 
faculty.” Further, assessment findings’ “conclusions” are now required to be shared with 615 
faculty (beginning program standard) and faculty are required to meet to discuss and 616 
participate in the “drawing of conclusions based on assessment results” (meets 617 
expectations). 618 

2. Our rubric, as illustrated in example 1, originally referenced only students and faculty, but as 619 
more co-curricular programs evidenced student learning outcomes (as aligned with one or 620 
more of the University-level Learning Outcomes), our rubric language needed to be revised 621 
to become more inclusive (e.g., “faculty/professional staff”) and expectations that 622 
collaborations between faculty and professional staff needed to be made more explicit.  This 623 
change in the second cycle of review was necessary and well-received, particularly among 624 
the staff of the Divisions of Mission and Ministry and Student Life. 625 

 626 
Ongoing Processes of Review and Development 627 
Our annual assessment cycles have generated program assessment reports from schools, colleges, 628 



and/or divisions.  The Peer Review Committee drafts a report that is reviewed by the University 629 
Assessment Committee and academic leadership (e.g., Provost, Deans, VPs).  This data informs 630 
annual goal-setting by the Provost and Deans (started in 2015) as well as opportunities for additional 631 
“formative development” for Creighton’s faculty and professional staff, at both the program and 632 
university-levels.   633 
 634 
Members of the university faculty and staff have long been engaged in the assessment of student 635 
learning in some areas of the university’s academic enterprise, and particularly in 636 
colleges and schools whose degree programs are subject to specialized accreditation, 637 
such as the College of Nursing, the School of Dentistry, the School of Medicine, and the 638 
School of Pharmacy & Health Professions. This engagement became formally recognized 639 
with the formation of the University Assessment Committee in 2003 and with the 640 
university’s participation in the HLC Assessment Academy in 2006. 641 
 642 
Among the faculty development workshops sponsored by the Professional Development 643 
Subcommittee of the University Assessment Committee is the annual University Assessment 644 
Symposium (2014-present). Approximately 150 members of the university faculty and staff 645 
took part in the most recent symposium in Nov. 2015. The annual symposium features poster 646 
presentations and speakers from inside and outside the university that identify and promote 647 
best practices for the assessment of student learning. 648 
 649 
The Office of Academic Excellence & Assessment, in conjunction with the various colleges 650 
and schools of the university, sponsors a wide variety of formative learning experiences that 651 
promote faculty and staff expertise in and engagement with the assessment of student 652 
learning. These experiences include assessment grant programs, faculty fellowships, and 653 
professional development workshops that are open to participation from members of the 654 
entire university faculty and staff. Faculty fellows and recipients of assessment grants are 655 
required to present their work publicly to campus audiences as a condition of receiving their 656 
fellowship or grant. Each college and school and most co-curricular programs of the 657 
university provide opportunities for professional development and formative feedback 658 
concerning the assessment of student learning through annual assessment or curriculum 659 
retreats, monthly assessment committee meetings, and special professional development 660 
programming related to assessment. 661 
 662 
A commitment to continuously improve our students’ learning (experiences) permeates our 663 
campus. Creighton’s mission states, “Creighton exists for students and learning;” our faculty and 664 
staff embody that mission in their classrooms, laboratories, practica sites, and service/mission 665 
trips, and our university values drive annual processes, reviews and evaluations, and revisions for 666 
continuous improvements.   667 
 668 
Sources 669 

• Academic Excellence & Assessment call for grant proposals 670 
• Academic Excellence & Assessment professional development grant award notices 671 

(2012-2015) 672 
• Academic Excellence & Assessment professional development programs (2014-2015) 673 



• Academic Excellence & Assessment professional development grant presentations (2012-674 
2015) 675 

• Academic Specialized Accreditation web page 676 
• Assessment Standards of the Council for the Advancement of Standards in Higher 677 

Education 678 
• Association of American Colleges & Universities VALUE Assessment Rubrics 679 
• College, School, and Division professional development programs (2014-2015) 680 
• College- and School-specific learning outcomes 681 
• College of Arts & Sciences Curriculum 90 Blue Book 682 
• Deans’ goals for the assessment of student learning (2014-2015) 683 
• Division of Student Life program assessment report (2014-2015) 684 
• HERI Student Survey results (2014-2015) 685 
• Magis Core Curriculum Assessment Report (2014-2015) 686 
• Magis Core Curriculum Plan 687 
• Office of Academic Excellence & Assessment web page 688 
• Program Assessment Report summary (2012-2013) 689 
• Program Assessment Report summary (2013-2014) 690 
• Program Assessment Report summary (2014-2015) 691 
• Program Curriculum Assessment Maps (2014-2015) 692 
• University Assessment Committee minutes reflecting discussion of the peer review rubric 693 
• University Assessment Committee web site 694 
• University Assessment Committee peer review rubric (original) 695 
• University Assessment Committee peer review rubric (revised) 696 
• University Assessment Committee Peer Review Subcommittee annual report (2014-697 

2015) 698 
• University Assessment Symposium programs, 2014-2015 699 
• University Core Curriculum Committee roster (2015-2016) 700 
• University Policy 4.1.5 Academic Program Review Policy (revised 2015) 701 
• University Policy 4.2.5 Annual Assessments (adopted 2011) 702 
• University-level Learning Outcomes 703 

 704 
  705 



Core Component 4.C 706 
The institution demonstrates a commitment to educational improvement through ongoing 707 
attention to retention, persistence, and completion rates in its degree and certificate programs. 708 
1. The institution has defined goals for student retention, persistence, and completion that are 709 
ambitious but attainable and appropriate to its mission, student populations, and educational 710 
offerings. 711 
2. The institution collects and analyzes information on student retention, persistence, and 712 
completion of its programs. 713 
3. The institution uses information on student retention, persistence, and completion of programs 714 
to make improvements as warranted by the data. 715 
4. The institution’s processes and methodologies for collecting and analyzing information on 716 
student retention, persistence, and completion of programs reflect good practice. (Institutions are 717 
not required to use IPEDS definitions in their determination of persistence or completion rates. 718 
Institutions are encouraged to choose measures that are suitable to their student populations, but 719 
institutions are accountable for the validity of their measures.) 720 
 721 
4.C.1.  722 
The University is committed to optimizing retention for all students. A phased approach was 723 
adopted to realize this commitment.   Creighton University’s retention goal since 2006 has been 724 
to reach a first-to-second year retention rate of 90% for first-year students. In 2012 a goal of 92% 725 
was outlined to be achieved by 2017. We are well on our way to meeting these expectations. 726 
What is potentially most impressive is that the University has grown the first year enrollment 727 
while simultaneously increasing new student retention, culminating in larger University 728 
enrollment. Critical to the University objectives to grow overall enrollment is to maintain a 729 
balanced approach in growing across all areas of the University. A percentage comes from new 730 
traditional student growth, student persistence, adult enrollments, and graduate programs. There 731 
is not a dependency on one specific market or set of strategies. 732 
 733 
Quantifiably our retention rate has increased significantly (4.55%) since achieving 85.6% in 734 
2006 for the traditional campus-based first-time student. 735 
 736 



2007  86.80% 737 
2008  88.93% 738 
2009  87.92% 739 
2010  87.92% 740 
2011  89.93% 741 
2012  90.88% 742 
2013  91.48% 743 
2014 90.15% 744 



 745 
The Graduate, Adult, and Distance Student retention does not have specific defined goals 746 
as of yet, but are in the process of establishing as we grow this student population on 747 
campus.      748 
  749 
As a component of Creighton’s Quality Improvement project, the University has developed 750 
a set of quality indicators.  One of these indicators is retention.  Retention rates for the past 751 
four years is being collected for all graduate programs, and each graduate program director 752 
will be asked to establish a retention goal for their program based on the historical data. 753 
 754 
To support the persistence and engagement of both online and ground students, the 755 
University implemented Starfish, an online retention tool to provide increased engagement 756 
with students as well as effective and efficient data and reporting to support student 757 
success.  Bringing together data from the learning management system and the student 758 
information system, Starfish provides proactive alerts to facilitate early intervention and 759 
streamlines access to data and reporting.  Initial implementation of Starfish occurred in 760 
August 2016 with select student audiences.  761 
 762 
The retention efforts at the University are extremely collaborative. It is far more about 763 
supporting our students in accomplishing their goals than it is about reporting lines. We all 764 
work together with no direct lines of formal reporting.  765 
 766 

 767 
 768 
4.C.2.  769 
Beginning in 2006, the University placed an increased emphasis on gathering, analyzing 770 
and tracking information and data for the purpose of improving the rate at which all 771 
traditional students are retained at Creighton. Leading this effort, the Director of Retention 772 
relies on a collaborative university-wide network of individuals and teams to positively 773 
impact the holistic development of our students. Annually the Office of Institutional 774 
Research (OIR) publishes the University Fact Book containing the University Common 775 
Data Set which provides critical cohort data for our analysis and the subsequent actions we 776 
take to improve retention. In addition to data retrieved from the IPEDS Data Center, we use 777 
OIR developed reports on Head Count, Detailed Enrollment by School, Status and Sex, 778 
School/College Ethnic Composition and Enrollment by State, Region and Country of 779 
Origin. Creighton’s two-, three-, and four-year retention rates have risen steadily from 780 



2008-2015. Creighton also uses IPEDS data to track full-time first-time cohort to cohort to 781 
year 2 data .  782 
 783 
The NCAA requires colleges and universities to report graduation rates of their student 784 
athletes. Implemented in 2003 as part of an ambitious academic reform effort in Division I, 785 
the Academic Progress Rate (APR) holds institutions accountable for the academic 786 
progress of their student-athletes through a team-based metric that accounts for the 787 
eligibility and retention of each student-athlete for each academic term. The Academic 788 
Performance Progress Rate (APP) assists with accountability and accurately reflects the 789 
progress of each student athlete.   790 
  791 



The APR system includes rewards for superior academic performance and penalties for 792 
teams that do not achieve certain academic benchmarks. Data are collected annually, and 793 
results are announced in the spring. The University APP data for 2015 is shown below, 794 
reflecting strong academic progress by student-athletes across the board.  795 
   796 
APP Data 797 

Sport School State Academic 
Year 

Multi-
Year 
Rate 

Penalties Postseason 

Baseball Creighton 
University 

NE 2014 - 
2015 

978     

Men's Basketball Creighton 
University 

NE 2014 - 
2015 

986     

Men's Cross 
Country 

Creighton 
University 

NE 2014 - 
2015 

1000     

Men's Golf Creighton 
University 

NE 2014 - 
2015 

1000     

Men's Soccer Creighton 
University 

NE 2014 - 
2015 

974     

Men's Tennis Creighton 
University 

NE 2014 - 
2015 

1000     

Softball Creighton 
University 

NE 2014 - 
2015 

1000     

Women's Basketball Creighton 
University 

NE 2014 - 
2015 

1000     

Women's Cross 
Country 

Creighton 
University 

NE 2014 - 
2015 

1000     

Women's Golf Creighton 
University 

NE 2014 - 
2015 

992     

Women's Rowing Creighton 
University 

NE 2014 - 
2015 

983     

Women's Soccer Creighton 
University 

NE 2014 - 
2015 

983     

Women's Tennis Creighton 
University 

NE 2014 - 
2015 

1000     

Women's Volleyball Creighton 
University 

NE 2014 - 
2015 

995     

 798 
The University’s focused growth in distance education programs includes student retention 799 
strategies designed specifically for this student population.  Similar to the strategies 800 
employed for traditional students, retention efforts involve schools/colleges, academic 801 
programs, and student support units from across the University.  Growth of distance 802 
program enrollment has been accompanied by maturation in the organization in distance 803 
student support, evolving from program-level efforts to coordination by the Center for 804 
Academic Innovation. During 2016-2017, this responsibility will transition to Enrollment 805 
Management and the Director of Retention.  806 
 807 
Following commonly recognized best practices, distance education students are provided a 808 
comprehensive on boarding and orientation.  The distance student on-boarding process is a 809 
collaborative and coordinated effort orchestrated by the Director of Graduate and Adult 810 
Recruiting and the Director of Retention, and the Center for Academic Innovation. 811 
Communications and information provided to incoming distance students are managed by 812 
Enrollment Management to ensure consistency and thoroughness. 813 



   814 
Each distance student is assigned an academic coach, a master’s prepared student retention 815 
professional responsible for serving as the student’s unified support resource.   Each 816 
student is introduced to his or her Academic Coach by the enrollment management 817 
recruiter.  The Academic Coach serves as a single point of contact to assist non-traditional, 818 
adult students enrolled in graduate and undergraduate distance programs.  The Coach is 819 
responsible for monitoring students’ progress in completing orientation activities, 820 
providing ongoing support for academic success throughout a student’s program of study, 821 
including monitoring of students matriculation through his or her program of student, 822 
proactive intervention for students at risk of failing or stopping out, and helping students 823 
navigate the various systems and support units with which they interact.  The Coach 824 
becomes the students’ champion and advocate to help ensure success and completion.  825 
   826 
4.C.3. 827 
Creighton’s Student Retention Program is a collaborative effort organized by the Director 828 
of Student Retention. Creighton has many resources available to support and guide students 829 
in their growth both academically and personally. The following are some of the strategies 830 
implemented annually and provide an understanding of the broad reach of the collaboration 831 
across campus. 832 
 833 
Proactive outreach has been put in place for the traditional undergraduate population: 834 
 835 
• Freshmen have a required first semester orientation course (RSP), which meets weekly 836 

with the students’ faculty advisor to aid in the transition into college life. The class is 837 
assisted by two upper-class students who serve as role models and peer mentors.  838 

• Our two-week-long Welcome Week serves to orient new students to the social and 839 
residential expectations of Creighton.  Groups of 16-18 new students led by two 840 
sophomore guides participate in multiple activities that help students form positive 841 
attachments to each other and to the University.	842 

• Family Calling Initiative is a volunteer-based calling effort that reaches out to all first-843 
time freshmen families to check in and answer any questions for parents between the 844 
4th and 6th week of the first semester. 845 

• Freshman Parent Mailing is sent to the parents of first-time freshmen right before fall 846 
break. It includes a letter from the Director of Retention, a College Adjustment Survey, 847 
and contact information for important campus resources. 848 

• The Creighton EDGE provides access for every student to academic success resources 849 
(including tutoring and academic coaching at no cost). 850 

• All incoming students arrive as undeclared majors and meet with their designated 851 
faculty advisor (except for Nursing, which has a direct path). 852 

• College of Professional Studies students have academic coaches to aid in academic 853 
success.   854 

• Learning communities assist students with discerning future academic pursuits. 855 
• Dean’s Fellows Program is a select group of students who have the opportunity to 856 

develop their leadership skills both inside and outside of the classroom. These students 857 
will also work closely with the Dean of the College and other members of the 858 
leadership team. 859 

• Residence Hall programming and check-in meetings connect the social/residential 860 
component to the academic experience. 861 

• Creighton moved to a cohort-year housing model in 2000. Since that time we have seen 862 
a better retention rate. During re-contracting for residential students (freshman and 863 



sophomores are required to live on campus, unless local), the Director of Retention 864 
follows up with students not completing the process. 865 

• The Office of Multicultural Affairs has a variety of programming opportunities to 866 
embrace students coming from diverse backgrounds. 867 

• A dedicated financial literacy professional presents to many RSP classes and assists 868 
students individually with money management, loan planning, credit cards, identify 869 
theft issues, and other financial related topics. 870 

• Our Office of Disability and Accommodation works to assist and support students who 871 
provide documentation and/or exhibit a need for additional support. 872 

• We are an institution that receives the Trio-Student Support Services Grant. The SSS 873 
program serves more than 150 students annually. 874 

• The Provost Office holds a semi-formal reception for new students who achieve a 3.85 875 
GPA in their first semester at Creighton. 876 

 877 
Responsive outreach has been put in place for the traditional undergraduate population: 878 
 879 
• Faculty Feedback Forms alert students, advisors, and the Director of Student Retention 880 

to any academic difficulty in courses or potential attendance issues. 881 
• Mid-term warning letters are sent to students via their Creighton email offering 882 

assistance and support. The academic advisor is also alerted and assists with student 883 
follow up.  884 

• Attempts to follow up with students who request a transcript are made by the Director 885 
of Retention. An electronic survey is sent to facilitate communication about the reason 886 
for the request. 887 

• Invisible Safety Net (ISN) is a group that meets regularly and brings campus partners 888 
together to discuss students of concern and create follow-up action plans for each. 889 

• During course registration student data is monitored closely to identify students who 890 
have not registered or do not have a full course load. Necessary follow up is conducted 891 
to work with at-risk students. 892 

• Academic Success strategy courses provide a study skills course for at-risk students 893 
identified at the point of Admission (EDGE 120), or after poor performance in the first 894 
semester (EDGE 130). 895 

• Creighton’s Center for Health and Counseling is accessible and available to students 896 
who require professional support beyond what is provided through alternative means 897 
(including LD and ADD/ADHD screenings and student support plans for students 898 
returning from a medical leave of absence who may require extra assistance as they 899 
transition back to campus). 900 

• Exit interviews are completed for students leaving the University. This enables the 901 
Director of Retention to interact with students to identify a reason for leaving. The 902 
University can then work to improve areas that are consistently identified as issues for 903 
students. 904 

• We have become more focused on data analytics that allow us to drill further down into 905 
the data to better understand which students are leaving at higher rates. It is a student 906 
profiling exercise that can help us to change strategy as needed. 907 

• Students placed on academic probation are assigned a Probation Counselor to meet 908 
with on a regular basis, providing academic support and accountability. 909 

 910 
Creighton’s improvement in retention has been not only outstanding, but remarkable in 911 
consistency and reliability. Our steady increase in retention over the last nine years is the 912 
result our student-focused University Mission and the significant resources we have 913 



dedicated in numerous programs and policies, some of those include:    914 
 915 
Our most recent Strategic Plan  contained resources and objectives toward quantifying our 916 
mission. Part of this plan focused on student outcomes, which established an aggregate 917 
measure for programs that represented student outcomes and the quality of a Creighton 918 
education. Focus was placed on both the development of standard academic measures (e.g., 919 
retention, pass rate on high-stake exams, placement rate upon graduation) and on quality 920 
measures, such as learning environment and mission. Both an aggregate metric, as well as 921 
individual measures would be part of this process and involved in the creation of the 922 
Creighton QI (Quality Indicators) project, which would obtain data on student outcomes in 923 
relationship to the goal of making a better world. 924 
 925 
The Creighton EDGE®, now in its fourth year, is an excellent example of specific 926 
persistence and retention programming. The EDGE® provides peer tutoring, academic 927 
coaching, academic counseling and assistance with any issues that might impact a student’s 928 
academic success at Creighton. The EDGE® also includes some of the country’s most 929 
innovative opportunities for alumni networking, mentoring and shadowing, as well as 930 
internship opportunities. The EDGE® has also developed Learning Communities that allow 931 
students to share academic interests and experiences as they come together to discern 932 
options for pre-professional studies. We have learning communities for pre-health, pre-933 
medical, pre-dental, pre-pharmacy, pre-physician assistant, pre-occupational therapies, pre-934 
physical therapist and pre-law. 935 
 936 
The Center for Undergraduate Research and Scholarship (CURAS) is another program that 937 
has had a significant impact on student satisfaction, persistence, retention and placement 938 
rates. CURAS is instrumental in coordinating and developing research opportunities 939 
between Creighton students and faculty. In spring 2015, Creighton was named one of the 940 
top 49 universities for undergraduate research and creative projects by U.S. News & World 941 
Report. The number of students in the sciences registering for Directed Independent 942 
Research courses has quadrupled from about 100 students in 2007 to about 400 in 2014. 943 
CURAS has been responsible for getting many of our freshmen involved in research which 944 
is rare at our peer institutions. Additionally, undergraduate science research projects have 945 
resulted in approximately 150 student science scholarly presentations and 30 peer-reviewed 946 
publications per year (with undergraduates as co-authors). 947 
 948 
Distance student retention data is reviewed by program directors, the Director of Retention, 949 
the Graduate School, the College of Professional Studies, and the Center for Academic 950 
Innovation.  Improvements are made as warranted.  Examples of improvements include the 951 
addition of GRD 600, the online, comprehensive orientation course for all graduate 952 
distance students, the creation of GRD 601, a graduate writing support course shared 953 
among online graduate programs, focused effort to address progression of students enrolled 954 
in the dissertation phase of the EdD program. 955 
 956 
 957 
4.C.4. 958 
The Office of Institutional Research (OIR), housed under the Office for Academic 959 
Excellence and Assessment is the primary resource for university-related data. The Office 960 
of Institutional Research completes all IPEDS reports, external surveys and questionnaires 961 
which relate to national rankings and reports as well as coordinates, analyzes and interprets 962 
data from recurring and ad hoc projects involving Creighton students, faculty and alumni. 963 
Additionally, OIR provides "snapshots" of relevant findings to Creighton faculty, staff and 964 



administrators through a yearly series of Research Bulletins. 965 
  966 
OIR follows Integrated Postsecondary Education Data System (IPEDS) definitions and 967 
practices to calculate and report Undergraduate retention and graduation rates. A 968 
collaborative effort between OIR, Enrollment Management’s, Registrar’s, and Deans’ 969 
Offices grew out of the needs to improve data quality and ensure consistency of reporting 970 
across the University. Where IPEDS guidance is not applicable, the team works together to 971 
define terms, set appropriate time frame to “snapshot” relevant data for reporting, reconcile 972 
data issues, and establish appropriate methods to track and monitor student retention, 973 
persistence, and completion of programs. Examples of metrics include retention, 974 
persistence, and graduation rates for graduate and professional students, which are annually 975 
reported as a part of the Creighton QI (Quality Indicators). 976 
  977 
As part of an effort to continually review and improve student retention, OIR will 978 
collaborate with Creighton’s in-house team of data analysts to identify factors that place 979 
students at risk for attrition. These factors will be used as part of a process that will 980 
routinely assess students on their likelihood to leave Creighton. Students who are identified 981 
as at risk for leaving Creighton will receive one or more interventions aimed at retaining 982 
the at risk students. Interventions will be data driven and relevant to the factors that have 983 
placed the students at risk for attrition. For instance, students who are identified as likely to 984 
leave due to financial constraints will be notified and provided information and support 985 
pertaining to financial aid resources. 986 
 987 
Sources 988 
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• School of Medicine Fall-to-Fall Retention Rates (2007-2015) 1018 
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 1025 
 1026 


